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Chapter I
AIM OF THE STUDY

No surgeon can do her work without being observed

by others who know what she is doing . . . . No

trial lawyer can litigate without being observed

and challenged by people who know the law. But

professors conduct their practice as teachers in

private. We walk into the classroom and close the

door - figuratively and literally - on the daunting

task of teaching. When we emerge, we rarely talk

with each other about what we have done, or need to

do. After all, what would we talk about? (Palmer,

1993, p. 8)
Phenomenon of Interest

The method of preparing individuals to enter the
profession of nursing has been greatly influenced by the
conditions and changes that have confronted society during
the past centuries. Consequently, nursing education has
progressed from an apprenticeship-type model, where service,
obedience, and discipline were the norms, to one that is
highly organized, technical, and theoretical. Despite the
movement toward a more sophisticated and structured
educational system, certain dilemmas continue to confront
educators, namely, the means by which teachers teach and
learners learn.

Kreisberg (1992) argues for the transformation of

educational institutions into learning communities where

both students and teachers engage in critical inquiry,
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typified by mutual support and respect, cooperative
decision-making and synergistic learning. A conversion from
the traditional, behaviorist paradigm of teaching and
learning to a model that is more humanistic and empowering
is of major necessity.
Purpose of the Study
The purpose of this qualitative study was to explore,
describe, and analyze the pedagogical practices used by
associate degree nursing faculty and develop a substantive
theory of classroom instruction.
Lines of Inquiry
This study was undertaken to answer the following
questions:
1. How do associate degree nursing faculty perceive their
role in the teaching/learning process?
2. What pedagogical practices do associate degree nursing
faculty use to promote students’ learning? and,
3. To what extent do these pedagogical practices promote
students’ success?
Biases and Perceptions
The primary instrument in qualitative research is the
investigator who arrives at the research situation with a
wealth of knowledge and experience that is acquired from a
variety of sources (Chenitz & Swanson, 1986; Merriam, 1988;
Strauss & Corbin, 1990). This information provides the

researcher with the sensitivity to recognize relevant
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phenomena, to interpret what is observed and, ultimately,
serves as a basis for making comparisons, discovering
variations, and sampling on theoretical grounds (Chenitz,
1986; Glaser & Strauss, 1967). However, since all
observations and analyses are filtered through the
researcher’s worldview, a cognizant effort must also be made
to acknowledge any personal bias that might affect the
direction and outcome of the current investigation.

As an educator and an administrator of an associate
degree nursing program, the researcher has firsthand
knowledge of the area under investigation. Moreover, it is
becauge of the researcher’s interests, values, and
commitment to associate degree education that she chose to
pursue this line of inquiry.

In order to ensure some degree of objectivity and
sensitivity during the course of the study, the researcher
disclosed the following biases prior to data collection:
1. Learning occurs best in an environment where

creativity, caring, and dialogue are practiced and

encouraged.
2. The more students become actively involved in the

educational process, the more they will learn.

3. Learning occurs in an atmosphere of mutual trust and
respect.
4. Pedagogical practices that are participatory in nature

and encourage discourse and praxis can better meet the
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needs of a changing student population.

5. All learning takes place within a social context.

6. Most educators teach as they were taught or in spite of
the way they were taught.

Justification for Study

Current enrollment demographics demonstrate that the
population of individuals entering many educational
institutions, including nursing programs, has become
increasingly diverse (Diekelmann, 1993; Ellis & Hartley,
1995; National League for Nursing (NLN), 1996). More often
than not, students are classified as "nontraditional" or
"high-risk", since they come to their instructional programs
academically underprepared, culturally different,
socioeconomically deprived, members of dysfunctional
families, with varied ages, learning needs, and occupational
experiences (Chickering, 1990; DeSimone, 1994; deTornyay,
1990; Noel, Levitz, Saluri & Associates, 1991; Seidl &
Sauter, 1990).

Although, the number of diverse individuals entering
nursing programs is multiplying, their retention,
completion, and success rates continue to decline (NLN,
1995). The traditional teaching strategies, which once
proved integral for the transmission of nursing knowledge,
are no longer rendering satisfactory results (Bevis &
Watson, 1989; DeSimone, 1994). Moreover, the contemporary

learner is burdened with a plethora of life-change events
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5
and personal responsibilities that frequently interfere with
the learning process (Bevis & Watson, 1989; Cross, 1981;
NLN, 1994). Therefore, conventional educational programs
designed to satisfy the learning needs of a formerly
homogeneous population will not be able to accommodate the
contemporary learner (Sheckley, 1989).

In order to ensure satisfactory outcomes, educators are
urged to consider the individual learning styles and unigue
differences of today’s students as they develop new programs
and curricula. Alternate instructional modalities must be
employed to better cultivate the academic performance of
this heterogeneous student group and provide them with the
knowledge and skills necessary to function in a
technologically advanced and complicated world.

There is also very little in the nursing literature
regarding the use of qualitative research methods to explore
how teachers teach and students learn. To date, the
majority of nursing education studies have been
quantitative, primarily exploratory, descriptive, and
correlational. Moreover, the intent of these studies has
centered on the assessment and improvement of program
outcomes, rather than on examining the processes that give
rise to these outcomes.

In addition, of the published studies, most have
focused on the teaching of nursing at the baccalaureate

level. Indeed, literature related specifically to the

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



teaching of nursing at the associate degree level is
extremely limited. A possible explanation for this
oversight might be embedded within the age-o0ld controversy
concerning "entry into practice".

Ever since the American Nurses’ Association (ANA, 1965)
recommended the baccalaureate degree as the minimal
educational preparation for entry into professional nursing
practice, there has been ongoing debate among nurse
educators regarding the role of the associate degree nurse
(ADN) . Consequently, many investigators have tended to
exclude this group (associate degree students, faculty, and
practicing nurses) from participating in certain research
ventures.

The paucity of published research using qualitative
methods may be "grounded in nursing’s desire for recognition
as a scientific profession resulting in the adoption and use
of the predominant research paradigm" (Streubert & Jenks,
1992, p. 69). What is vitally needed, therefore, is the use
of qualitative designs to assess the context of teaching and
learning, especially at the associate degree level.
Philosophical Perspective

In order to accomplish the purpose of this study, the
researcher used a qualitative, grounded theory,
methodological approach. Grounded theory research is aimed
at understanding how a group of people define their reality,

by uncovering particular patterns and processes regarding a
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given phenomenon (Strauss & Corbin, 1990).

Grounded theory research has its roots in the symbolic
interactionist tradition that focuses on the meanings that
people attribute to events through experience or interaction
(Blumer, 1969; Chenitz & Swanson, 1986; Morse & Field, 1995;
Wuest, 1995). 1In as much as an individual’s experience
constantly changes, the meanings of these experiences also
change. Hence, the study of meanings and actions as dynamic
processes is integral to grounded theory research.

Consequently, the need exists for all behavior to be
observed and interpreted in context, for it is the context
of the experience that creates meaning. Since grounded
theory is designed to identify and analyze complex
interactional and social-psychological processes (Strauss &
Corbin, 1990), it is well suited for this study.

Grounded theory "employs an inductive, from-the-ground-
up approach using everyday behaviors or organizational
patterns to generate theory" (Hutchinson, 1993, pp. 183-
184). The resulting theory emerges as a unique means of
understanding the experiences of all participants.
Accordingly, the experiences and perceptions of associate
degree nurse educators were used in this study to generate a
theory of classroom instruction.

Relevance for Nursing
According to the latest research statistics, associate

degree nurses comprise more than two-thirds of the current
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RN workforce in the United States (NLN, 1994). Programs
offering associate degrees, approximately 876, far exceed
the number of baccalaureate or diploma programs nationwide
(NLN, 1996). Moreover, associate degree programs remain the
most popular in total number of student enrollments (NLN,
1996) .

Since the number of associate degree nurses (ADNs)
surpasses the number of nurses with baccalaureate degrees,
educators need to focus more attention on assessing and
improving the performance of this distinctive group. In
addition, nursing researchers need to design studies that
include representatives from associate degree programs
(students, faculty, and graduates), rather than
concentrating their efforts solely on baccalaureate faculty
and students. It is also anticipated that this
comprehensive research perspective will have considerable
effects on the education and practice settings by promoting
a greater understanding of the role of the associate degree
nurse.

Therefore, it is envisioned that the information
gleaned from associate degree nursing faculty will be used
to better prepare, orient, and support future novice
teachers. Similarly, expert teachers will be provided with
supplementary tools to actively engage students in the
process of learning. Based on this innovative approach to

teaching, it is also expected that graduates of nursing
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programs (nurses) will be better able to critically analyze
clinical situations, make independent and accurate
judgements, implement appropriate interventions, and

demonstrate caring and compassionate behavior.
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Chapter IT
CONTEXT FOR INQUIRY

Education for the new age is not about content, it

is about soul, it is about process; education for

the emerging order is not about either individuals

or their worlds; it is about the relationships

between the two. It is about uncovering the entire

complexity of real connections between apparently
unrelated phenomena, and in that uncovering it is

the creating of new connections, new possibilities

(Moccia, 1989, XI).

Consistent with the aims of grounded theory research,
the initial literature review is performed to identify the
scope, range, intent, and type of research that has been
done in the area under study and to discover any gaps and/or
bias in existing knowledge. After data collection, an
additional literature review is undertaken to uncover
scholarly works that support, illuminate, wvalidate, or
extend the proposed theory (Chenitz & Swanson, 1986;
Hutchinson, 1993; Strauss & Corbin, 1990). During the
writing-up phase of the study, the literature is integrated
with the findings in an effort to establish a connection
between theory and reality (Hutchinson, 1993).

This particular literature analysis is divided into
seven parts. Part I examines teacher characteristics, part

II explores the perceptions of pedagogical caring, part III

investigates faculty-student interactions, part IV considers

10
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the lived experience of nursing students and faculty, part V
views the curriculum as product, part VI regards the
curriculum as process, and part VII envisions the curriculum
in revolt.
Teacher Characteristics

Previous research involving nursing faculty has focused
on identifying the characteristics of effective and
ineffective teachers (Barham 1965; Bergman & Gaitskill,
1990; Brown, 1981; Jacobson, 1966; Knox & Mogan, 1985, 1987;
Nehring, 1990; O’Shea & Parsons, 1979; Sieh & Bell, 1994).
Investigations, for the most part, have concentrated on the
effectiveness of the clinical instructor.

The critical incident technique was used to identify
effective behaviors of nursing instructors from 13 associate
degree programs (Barham, 1965). One-hundred-two students
and 64 instructors were sampled; 19 critical behaviors were
identified, 80% of which involved interpersonal skills or
relationship patterns. Effective teaching included those
actions, activities, and verbalizations that facilitated
student learning.

Subsequently, Jacobson (1966) studied a large sample of
nursing students from five universities to ascertain
effective and ineffective teaching incidents. An effective
teacher was available to students, had apparent knowledge
and professional competence, and maintained positive

interpersonal relationships and teaching practices.
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In another study, students and faculty in a
baccalaureate school of nursing were asked to describe their
perceptions of effective and ineffective clinical teaching
behaviors (0’Shea & Parsons, 1979). Positive feedback,
honest feedback, faculty availability, and willingness to
help were described as effective teacher qualities.
Ineffective teacher characteristics included
authoritarianism, intimidation, criticizing students in the
presence of others, impersonality, having unrealistic
expectations, meeting own needs first, and taking over the
student’s assignment.

The "Clinical Teacher Characteristics Instrument" was
used to explore the perceptions of baccalaureate faculty and
students regarding effective clinical instructors (Brown
1981) . Effective teacher characteristics were classified
into three categories: (a) professional competence,

(b) relationships with students, and (c) personal
attributes. It was further hypothesized that students and
instructors would be similar in their descriptions of the
effective clinical teacher. This hypothesis was not
supported, since differences between the two groups became
apparent; for example, students, unlike faculty, regarded
the instructor’s relationships with students as more
important than professional competence.

Clinical teacher behaviors, as perceived by university

nursing faculty, students, and practicing baccalaureate
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graduates, were compared by Knox & Mogan (1985) using the
"Nursing Clinical Teacher Effectiveness Inventory" (NCTEI).
Five categories of clinical teacher behaviors emerged:

(a) teaching ability, (b) interpersonal relationships,
(c) personality, (d) nursing competence, and (e) evaluation.

Subsequently, the characteristics of "best" and "worst"
clinical teachers were identified and compared (Knox &
Mogan, 1987). "Being a good role model" was recognized as
the highest rated characteristic for the "best" teacher and
the lowest rated characteristic for the "worst" teacher.

In an effort to replicate and extend Brown’s study,
Bergman & Gaitskill (1990) included a comparison of findings
among student grade levels. One-hundred-thirty-four
students from three different levels and 23 faculty members
of a baccalaureate nursing program were sampled. Both
faculty and students valued articulate, knowledgeable,
clinical instructors who were "objective and fair" in
student evaluations. Moreover, faculty ranked relationships
with students as more important than professional
competence, contradicting Brown’s earlier findings.

Baccalaureate nursing students and faculty were again
asked to rate their "best" and "worst" clinical teachers
(Nehring, 1990). The results indicated that for both groups
the "best" clinical teachers enjoyed nursing and teaching,
were good role models, and demonstrated effective clinical

skills and judgement.
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The NCTEI was recently used to examine students’ and
faculty’s perceptions of important characteristics of
effective clinical teachers (Sieh & Bell, 1994). One-
hundred-ninety-nine associate degree students and 22 faculty
from two Southwestern community colleges participated in the
study. The highest rated characteristic of effective
clinical teachers as perceived by students was - "corrects
students’ mistakes without belittling them"; the highest
rated characteristics as perceived by faculty were -
"encourages a climate of mutual respect, makes specific
suggestions for improvement, and provides constructive
feedback on students’ performance". The lowest rated
characteristic for both groups was - "directs students to
useful literature in nursing”.

Perceptions of Pedagogical Caring

A paucity of research also exists pertaining to the
lived experience and meaning of caring for faculty and
students within a nursing education program. Many
investigators focused their attention on assessing and
improving program outcomes, while overlooking the
interpersonal processes that may influence these outcomes.
It is only recently (within the last five to seven years)
that qualitative methods have been used to explore this
particular aspect of nursing education.

Several authors have identified specific concepts that

constitute a model of a caring nursing instructor.
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According to Bush (1988), the caring teacher exhibits:
(a) knowledge and love of self and others, (b) presence,
(c) mutual respect, (d) sensitivity, (e) communication with
the other, and (f) organization of the teaching-learning
situation. Halldorsdottir (1989) explored the phenomena of
caring and uncaring from the perspective of nine former
Icelandic students - 4 BSN, 4 MSN, 1 PHd. A "caring"
encounter consisted of the following: (a) the teacher’s
professional caring approach, (b) the resulting mutual
trust, (c) a professional teacher-student working
relationship and, finally, (d) positive student responses to
the caring encounter.

A phenomenological study was conducted to ascertain the
meaning of human care and the experience of caring as
perceived by nursing students during doctoral education
(Appleton, 1990). The findings revealed that the process of
caring involved commitment, involvement, and belonging. In
addition, Miller, Haber & Byrne (1990) explored the lived
experience of a caring teacher-student interaction by
interviewing six senior nursing students and six nursing
faculty members from a small liberal arts college. The
caring encounter was found to have four basic components:
(a) a holistic concern for students, (b) the teacher’s
professional caring approach, (c) mutual trust, and
(d) connectedness. '

Students’ perceptions of faculty caring were also

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



16
examined (Beck 1991). Forty-seven junior and senior nursing
students, between the ages of 20 and 51, were asked to
describe in writing a situation that they had had with a
faculty member whom they felt was caring. The themes that
emerged included: (a) attentive presence, (b) sharing of
selves, and (c¢) the consequences associated with a caring
interaction. The climate for caring was further depicted as
one in which modeling, dialogue, the practice of caring
behaviors and confirmation/affirmation took place (Hughes,
1992).

Faculty-Student Interactions

An area that has received some attention in the nursing
education literature is the relationship between faculty and
students (Clayton & Murray, 1989; Griffith & Bakanauskas,
1983; Kushnir, 1986; Stephenson, 1984). A number of
qualitative approaches have been used to elicit meaningful
data. According to the findings, most students benefit from
a teaching-learning relationship that provides open and
honest communication, based on trust and support.

Moreover, instructors who display caring attitudes and
acknowledge students’ strengths and weaknesses have profound
influence on students’ lives and learning. Ideally, the
student-teacher relationship is built on mutual trust and
respect, the proper amount of friendliness, and the
competence of the instructor.

Most recently, Craig (1996) conducted a Heideggerian,
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