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only one school and these data are not reflected in Table

15.

Table 16

"Yes" Responses to Observation of Child with Ppeer Group

Region
Question 124 N NE Ma SO MC FwW
Child observed in
peer group 86 l6 31 18 12 9
Participates in
activity 84 15 31 17 12 8
Interest in
activity 83 15 31 17 12 8
Motor control 78 14 29 17 10 8
Fearful of group 76 14 28 16 11 7
Dominates group 75 12 28 16 11 8
Refuses to leave
adults 74 13 26 17 12 6

The child applicant was observed in a peer group in
74.7% of the 119 schools as shown in Table 16. The child's
participation in group activities was of primary importance
to 97.6% of admissions officers. In order of importance
96.5% observed the child's interest in activity in the peer
group, while 90.6% observed the level of development of the
child's motoric control. An indication of the child's fear
of the group was of interest to 88.3% of schools, and the

child's attempt to dominate the group was observed by 87.2%
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of the total responses. Whether the child refused to leave
the adulﬁs was noted by 86% of those observing the child.
Observation of the child in a peer group elicited the
greatest number of additional items of all parts of the
multipart question 12. Each additional observation was
mentioned by only one school so the results were not
included in the data analysis. The items added as points
of observation were level of sharing, concentration,
creativity, social and emotional maturity, originality,
listening skills, peer interactions, group interaction,
teacher child interaction, social adaptation, cooperation,

and verbal interaction.

Table 17

"Yes" Responses to Testing Child

Region
Question 12e N NE MA SO MC FW
Do you test child 88 19 30 22 13 13
Follows directions 85 9 29 22 13 12
Ability level 79 6 28 21 12 12
Application of
knowledge 78 7 25 22 12 12
Reaction to
testing 78 7 28 19 12 12
Frustration level 75 7 26 20 12 10
Logical answers 73 9 22 20 11 11
Scores 67 6 21 19 19 11
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Table 17 records the responses to the question which
asked if the school tested the child. A total of 75% of all
119 schools did test applicants. The most important
function of the testing according to 96.5% of those
responding positively was to determine whether the child
followed directions. Second most important according to
89.7% was the ability level of the child as determined by
testing; this was followed by 88.6% interest in the child's
application of knowledge. The child's reaction to the test
situation was important to 88.6% of those who tested, while
the frustration level was of interest to 85.2%. Logical
answers, whether correct or not, were cited by 82.9% of
those responding, while the actual test scores were of
interest to 76.1% of the admissions personnel. 1In the other
or additional comments category, three schools stated
developmental maturity was of importance to them, while one
was concerned with whether or not the child asked questions,

and one observed the child's level of fine motor control.
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Table 18

"Yes" Responses to Personal Recommendations

Region
Question 12f N NE MA SO MC FW
Do you request
recommendations 53 8 19 19 7 9
For information
about child 45 8 16 8 6 7
Preference from
school parents 32 4 14 8 4 2
Information
about parents 19 5 6 3 3 2
Telephone contact 8 1 3 2 2 -

Table 18 displays the responses to the gquestion "Do you
request personal recommendations?" Of the 119 schools
surveyed, 45.2% did request personal recommendations for
applicants. Of these, 84.9% of the 53 schools reporting
requested information about the child, while 35.8% requested
information about the parents. Preference was given to
recommendations from current or past school parents by 66.3%
of the schools. Contact by telephone was made to only 15%
of the personal references. Two schools additionally
requested information and recommendations from the previous
preschool, and one contacted these references only as a

courtesy to parents who were applying to the school.
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Table 19

"Yes" Responses to Information Requests from Prior Schools

Region
Question 12g N NE Ma SO MC FW
Contact previous
school 99 17 43 15 12 12
About behavior 97 16 42 15 12 12
About ability
level 95 16 41 15 12 11
Written contact 91 16 41 12 11 11
Relations with :
family 66 11 31 7 11 6
Academic level
in school 55 7 25 19 6 7
Telephone contact 36 3 17 7 5 4

Table 19 indicated the importance that admissions
persons attach to information from previous schools. A
total of 99 of 119 schools, or 85.3% of all schools made
contact with applicant's previous school. Of these, 97.9%
were concerned with the behavior of the child in the
previous school situation, while 95.9% expressed interest in
the ability level of the child. Written contact was made by
91.9% of responding and telephone contact was made by 36.3%
of those responding. This duplication of effort reflects
that some schools made both written and telephone contact;
however, written contact was preferred by a substantial

majority. The previous school's relationship with the
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family was of interest to 66.6% of the schools and 55.5%
were concerned with the academic level of the previous
school compared to their own school. One additional
citation not listed in Table 19 was to see if the family
left the previous school while owing money. Two other
schools stated they felt preschool contact and evaluations

were important in their admissions procedures. This data is

not reported in the table,

Question 13

This question requests that qualities sough£ in
applicants be ranked in order from one to ten, with one
being most important and ten being least important. This
question was submitted to all 119 independent schools in the
sample and it was also submitted to seventeen professors at
schools of education in United States universities. The
responses from the independent schools totalled 112 or 94.1%
of the total schools; the responses from university

personnel totalled 11 of 17 or 64.7%. The results are shown

in Table 24.
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Table 20

Ranking of Qualities Sought in Applicants

All Region
Qualities (N=112) NE MAa SO MC FW Univ,
Prereading
achievement 7 9 5 6 6 1 1
Prearithmetic
achievement 9 19 8 9 7 6 8
Parent child
relationships 10 4 10 10 9 19 9
Peer
relationships 2 2 2 7 -2 3 5
Organization/
express of thoughts 3 8 3 2 5 2 3
Vocabulary 4 5 4 3 19 7 2
Maturity of
speech 6 7 6 5 8 5 4,
Creativity 8 6 9 8 4 9 19
Temperament 5 3 7 4 3 8 7
Behavior 1 1 1 1 1 4 6

In all areas except the Far West, the quality ranked
highest by admissions officers in applicants is behavior.
This is ranked sixth by university professors. Paige and
Keith (1982) in response to the Coleman Report (Coleman,
Hoffer & Kilgore, 1981) indicated the private schools
accomplished more because they selected students who were
not discipline problems. The kindergarten research results

indicated such a hypothesis was valid for this sample and
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that student selection was heavily weighted in favor of
those who do not exhibit behavior problems. First ranked by

university professors is achievement in prereading (also

ranked first in the West). This was ranked ninth by all
schools. A further comparison with Question 12 revealed 98%
of 99 schools which requested information from previous
schools asked for a report on the behavior of the chi 1d; 99%
of all responses to Question 12b were concerned with the
behavior of the child in the interview.

The second highest school ranked quality (except for

the South, ranked seven, and the Far West, ranked third) was

peer relationships. This was ranked fifth by university
professors, who rated vocabulary as the second most
important quality in a kindergarten applicant. Seventy five
percent of all independent schools observed an applicant in
a peer group according to Question 124 (Table 16), and of
this group, 96% noted whether the applicant was interested
in, and participated in the peer group activities.

If one were to categorize the two qualities ranked
highest by both school personnel and university personnel it
is obvious that independent schools persons evaluated
candidates in terms of social and emotional development and
that university personnel rated cognitive skills levels

higher than did educators in the field. Both groups rated

organization and expression of thoughts third. This is the

only instance of exact agreement.
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The Mid Atlantic, South and Far West all ranked

parent/child relationships last in importance; the Mid
Continent and university professors ranked this quality
ninth or next to last, and the New England area ranked it
fourth. Question 12c (Table 15) revealed more information
about this quality; only 32% of all schools noted this
relationship in interviews. Parent child relationship,
creativity and prearithmetic achievement were all three
rated least important to both independent school and
university personnel, although the actual rankings of 8, 9,

and 10 were not identical for both groups.

Question 14

This question asked if an IQ score was used when
considering applicants for admission, and if so, what the
minimum acceptable score was. Of the 119 schools queried,
24,3% did consider an IQ score and the mean minimum score
for all five regions was 112. The New England region had no
schools reporting the use of IQ scores. The Mid Atlantic
area reported eight or 17.3% of the schools used 1IQ scores
routinely, with one school utilizing this kind of testing
only occasionally. Twelve schools in the South used 1Q
scores as a consideration for admission. This use by 48% of
the regional group of schools was the highest use of the IQ
score reported in this research. Five schools in the Mid
Continent area or 31.2% and three schools or 21.4% in the

Far West routinely included IQ scores in their evaluations
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of candidates. The range of scores acceptable for all
schools was between 10@ and 125 or more, with the mean
calculated for all 29 schools at 112.

Question 15. This question asked if parents were
present during the observation, interview or testing of the
child. A total of eight schools indicated this would be
acceptable in all three areas of evaluation if necessary,
but their preference was for parents to retire from the
situation if possible. Table 21 reflected the answers given

to this question by schools which usually included parents.

Table 21

Parents Presence During Admissions Procedures

Region

Admissions

Procedures N NE MA SO MC FW
Observation

of child 9 1 4 1 2 1
Interview

of child 25 3 11 5 3 3
Testing of

child 6 1 1 2 1 1

Table 21 indicated 9 or 7.8% of all schools routinely
included parents in the observation of the child for
admissions purposes, while 21.7% of all schools allowed
parents to participate in the interview process. Six or 5.2%
of all schools did not exclude parents from the testing

portion of the school admissions process. These figures
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indicated that while parents were not discouraged from being
present at the admissions evaluation, the numbers who were
routinely included were small enough to indicate the
presence of parents was not the norm for a significant

majority of the independent schools surveyed.

Question 16

This question requested the years of experience of the
admissions personnel involved in the admissions process.

The responses are presented in Table 22.

Table 22

Mean Years of Admissions Experience

Region

Position N Range M NE MA so MC FW

Director 93 1-35 9.2 12.3 9.6 9.7 7.9 8.5
Admissions 85 1-33 8.8 4.6 8.7 7.6 10.8 8.5
Teachers 202 1-45 8.3 9.5 8.4 7.9 8.2 6.9

Other?® 10 1-25 9.2 - 14.5 1] 8.2 -

8Includes 4 Education Specialists, 2 Division

Directors, 2 Admission Secretaries.

Table 22 indicates that 93 School Directors and 10
others (Education Specialists) have been involved in
admissions for a mean of 9.2 years. This was the highest
mean experience level for combined areas. 1In the five

regions the most experienced School Directors were in New
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England, which reported a mean of 12.3 years in admissions
experience; the least experienced School Directors were in
the Mid Continent region and their mean reflected 7.9 years
experience in admissions. The Mid Continent area Admissions
Directors reported the highest mean of 18.8 years
experience, while the New England area reported the least
experience for Admissions Directors, with a mean of 4.6
years. These two areas reflected the highest and lowest
means for school directors and admissions directors. The
total mean years of experience for 85 Admissions Directors
was 8.8 years. There were 202 teachers involved in
admissions in the 119 schools surveyed. Their mean number
of years of experience was 8.3, with the most experienced
(M=9.5) in the New England area and the least experienced
(M= 6.9) in the Far West. The most experienced personnel
involved in admissions were categorized as other. These
four Education Specialists in the Mid Atlantic area had a

mean of 14.5 years of experience in admissions.

Question 17

This question requested information about the type of
training acquired by admissions personnel. Table 23

presents this data.
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Table 23

Numbers of Participants and Types of Training

Region
Types of
Training N % NE MA SO MC FW
Academic
courses 76 63.8 9 30 16 12 9
Workshops/
NAIS 58 48.7 14 17 8 11 8
Workshops/
other?@ 56 47.0 4 24 13 6 9
Adminis-
tration 71 59.6 13 27 15 12 4
Devgsed
own 56 47.9 5 25 12 7 7

20ther workshops included 17 Gesell Institute, 27 state

Independent School Association, 6 educational, 6 reading

workshops.

bOwn training was reported as teaching experience,
observing other admissions personnel, reading,

assistance from other schools.

The majority, 63.8% of admissions persons have been
students in academic courses such as child development,
testing and measurement and child psychology. The next most
prevalent category of training was the training the school
administration gives its personnel. A total of 59.6% of
those responding received training this way. NAIS workshops

were attended by 48% of admissions persons. Forty seven
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percent attended other types of workshops and the same
number, 47% devised their own training. Many persons

participated in more than one type of training, so the
percentages do not total 1¢6%. No school reported not

participating in some form of training.

Question 18
This question asked for the numbers of persons who had

attended two or more admissions related presentations since

January 1, 1981, The data are presented in Table 24.

Table 24
Attendance at Two or More Admissions Presentations
Since January 1, 1981

Numbers by Region

Region

Types of

Training N 3 NE MA S0 MC FW
School

Director 55 59.1 8 15 11 11 10
Admissions 68 8G.0 15 26 12 9 6
Teachers 46 22.8 6 19 8 9 8
Other?@ 6 60.0 1 1 2 2 -

8ranguage consultants, reading teachers, learning

specialists.,

Table 24 results reflected attendance at admissions

inservice sessions within the 28 month period prior to the
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research study. Between January 1, 1981 and April, 1983,
80% of the admissions personnel attended two or more
admissions presentations, and 59.1% of the school directors
had also attended two or more presentations. Teachers
responses indicated fewer numbers had attended inservice
presentation. Of the 282 teachers involved in admissions
(Table 22) 22.8% of the total had received inservice

training during this 28 month period, while 60% of others

indicated their attendance.

Question 19

Question 19 indicates the amount of time spent with
applicants in an admissions process. Information was
requested as to the number of minutes spent by school
directors, admissions personnel, teachers and others in
observing, interviewing and testing kindergarten applicants.

Table 25 reflects these responses in mean number of minutes.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



156
Table 25

Number of Minutes Spent with Kindergarten Applicants

Observation Interview Testing
Title Range Mean Range Mean Range Mean
School
Director 5-158 30.24 5- 99 23.0 10- 990 30.00
Admissions

Directors 5-189 31.22 5- 90 26.5 16- 60 30.36

Ciassroom
Teachers 5-480 65.00 10-180 49.0 19-150 42.90
Other?® 15-60 28.00 20- 40 36.0 15- 9¢ 33.00

@psychologists, educational specialists, division

heads.

Table 25 indicates directors and admissions persons
each spent 30 to 31 minutes observing and testing applicants
and 23 and 26 minutes in interviews. Teachers spent 65
minutes observing, 43 minutes testing and 4¢ minutes
interviewing applicants. The greater mean amounts of time
spent by teachers may reflect the value of their evaluations
to the schools, particularly since teachers were included in

78% of the admissions decisions as reported in Table 26.

Question 20
This question requested the title(s) of person(s) who
made the decision to admit candidates to a school after the
admissions procedures had been completed. Data was recorded

for all combinations of personnel according to geographical
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area. Responses were received for 118 of 119 schools
surveyed. One school in New England d4id not respond and

percentages were calculated on 118 of the responses. Data

are presented in Table 26.

Table 26

Responsibility for Admissions Decisions

Numbers by Region

Personnel N % NE MA SO MC FW
Director

only 9 7.6 1 2 4 1 1
Admissions

only 2 1.6 1 1
Teachers .

only 2 1.6 1 1
Director &

admissions 15 12.7 10 3 2
Director & ,

teachers 25 21.7 1 9 6 1 8
Admiséions

& teachers 5 4.2 3 2

Director,

admissions,

teachers 69 5.8 12 22 11 12 3
Total N

Schools 118 99.6% 17 46 25 16 14

The majority of schools, 50.8% utilized a committee
composed of directors, admissions persons and teachers to
make decisions about candidates. This was the norm in all

areas except the Far West where 57% of these decisions are
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made by directors and teachers in combination. The director
teacher combination was utilized by 21.7% of all schools,
with the director admissions person combination employed by
12.7% of the total schools. 1In 7.6% of all schools the
director had sole responsibility for the admissions
decision, and in 1.6% of the schools either thé admissions
person or the teachers made. the decision to admit
applicants. Responses indicated teachers were involved in
admissions decisions in 92 schools, reflecting 78% of all
admissiéns decisions made in the 118 independent schools

which responded to this question.

Question 21

This question requested the names of published tests
used in evaluating the abilities of kindergarten applicants
to independent schools. The 112 respondents to this
question reported 35 different tests being used as part of
the admissions evaluation. Tests used by two or more
schools are reported in Table 27. The remaining 22 tests
were each cited one time by a single school and were
included in the category "other" tests. While some schools
reported using parts of tests and other reported occasional
use of published tests, neither of these categories was
included nor analyzed in Table 27. Subtests or portions of
standardized tests should not be used according to Anastasi
(1983) and Wechsler (1967, 1974). More accurate information

will be acquired by using a complete, more appropriate test.
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Table 27

Number of Schools and PublishedvTests Used

Region

% of
Test Name N  Schools NE MA SO MC FW
Draw-A~Person 35 31 10 12 7 3 4
WPPSI/WISC-R 29 26 - 15 9 2 3
Gesell 20 18 2 9 5 3 1
Metropolitan
Readiness 13 12 1 3 6 3 -
Stanford Binet ’
(Form L-M) 19 9 2 4 2 1 1
Slosson
Intelligence 9 8 - 3 3 3 -
Missouri KIDS 6 5 - 4 - 2 1
Beery V.M.I. 5 4 - - 1 3 1
Boehm 5 4 - - 4 1 -
Brigance 3 3 2 1 - - -
McCarthy Scales 3 3 - - 1 2 -
SEARCH 2 2 - 2 - - -
Other 21 - 1 7 8 1 4
N Tests Used 169 19 61 5¢ 25 15
N Schools 92 13 34 22 13 10

The Draw-A-Person test (Goodenough & Harris, 1963) is
used by 35 of 92 schools, or 31% of those schools. It was
most used in the New England, Mid Continent and Far West

regions, but was second in use in the Mid Atlantic and
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South. The next most utilized measures were the WPPSI
(Wechsler, 1967) and WISC-R (Wechsler, 1974). These were
used by 26% of schools in all areas except the Mid Atlantic
and South where these tests were the most often selected for
use. The Gesell tests (Ilg, Ames, Haines & Gillespie, 1980)
were third in use, except in the South where they were
fourth. Responses indicated 18% of the 92 schools selected
this test. The total of 92 schools used 169 published
tests, a mean of 1.89 tests for each school. The Southern
area utilized the greatest numbers of published tests: 22
schools reported using 50 tests. Most revealing about Table
27 was the large number of schools using the Wechsler
measures and the Gesell tests as these are individual tests
requiring trained examiners. This use would indicate a
training commitment on the part of the school and staff, or
extensive use of trained examiners as support personnel in
the admissions process. Of the 119 schools surveyed, 23%
did not use published tests in the evaluation of

kindergarten applicants.

Questions 22

This question asked schools to indicate whether they
had designed their own tests. If they had designed tests
for use in admissions they were asked to submit a copy to be
anonymously included in Appendix E. These fascimiles will
be available to schools wishing to adapt them to their own

use. Sixty-seven or 56% of the 119 schools responded that
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they had designed their own tests, and 19 or 27% gave
permission to reproduce their self designed measures.
Thirteen schools, 19% of the total of 67 schools, in New
England designed their own measures, 24 or 36% of those
which responded from the Mid Atlantic region used self
designed tests. This one area reported the greatest use of
school designed tests. The South reported 10 or 15% of
those replying employed self designed tests, and the Mid
Continent area indicated 12 or 18% of respondents had
designed tests for use in admission. The Far West reported
the fewest number of school designed tests: only 8 or 12% of.
the schools reported they had designed tests. An evaluation
of individual self designed tests from areas throughout the
United States revealed a uniformity in items, despite
differences in length of tests. Typically these tests
included requests to name colors, write name(s), count
aloud, count obﬁects, copy shapes, draw a person or self,
follow simple directions, name shapes, numbers, letters,
identify consonant and short vowel sounds, discriminate
between sizes and shapes, complete a design according to a
model, discriminate between simple sounds, build block
designs to a pattern, repeat digits, discuss family,
pictures and to arrange pictures in sequence among other
tasks.

These types of ériterion referenced tests seek to test
the child's basic skills, without comparing his performance

to a normed group. Construction of such tests involves the
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identification of tasks which are determined to be
important. The tasks then are broken down into small units
which can be identified in terms of the individual's
performance. These are phrased as instructional objectives,
and items are then written or composed to sample the
objectives. Analyzing these test items will usually
indicate to those involved in test design how difficult the
items are, and how well the item discriminates between high
and low ranking students (Anastasi, 1982). Katz (1961)
described a simplified item analysis which teachers can
complete in a short time. Anastasi (1982) stated:

The very choice of content or skills to be measured is

influenced by the examiner's knowledge of what can be

expected from human organisms at a particular
developmental or instructional stage. Such a choice
presupposes information about what other persons have

done in similar situations (p. 98).

Tables 22 and 23 reflect responses which indicated the
years of experience (M 8.3-9.2 years) and the levels of
training of admissions persons. The uniformity of the
schools' self designed tests revealed a similarity of
opinion about appropiate cognitive skills levels for
kindergarten admissions. which may reflect a similarity of

experiences of admissions persons.

Question 23

This question asked respondents to evaluate their level
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of satisfaction with their current admissions practices and
policies. The four response choices offered were (a) our
current policies/practices fully meet our objectives, (b)
our current policies/practices are satisfactory but could be
improved, (c) we are not satisfied with current
policies/practices, (d) we have no standard procedures. Of
the 119 schools responding, 54 or 45% were fully satisfied
and 65 or 55% were satisfied but felt improvement was
desirable. No other categories were selected by any

schools. Table 28 shows the responses by area.

Table 28

Level of satisfaction with Procedures by Region

Region

Satisfaction N % NE % MA % SO % MC % Fw %

Satisfied 54 45 6 33 21 46 12 48 9 56 8 57
Could be
improved 65 55 12 67 25 54 13 52 7 44 6 43

Table 28 indicates the least satisfied area was the New
England area where 12 or 67% indicated they could be
improved. In the Mid Atlantic region, 25 or 54% felt they
could be improved, and in the South 13 or 52% felt they
could be improved. In the Mid Continent, 9 or 56% and in
the Far West 8 or 57% were fully satisfied. Schools in

these two areas responded they were more satisfied than the

other three areas surveyed.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



164
Question 24

Question 24 asked respondents to indicate the kinds of
inservice training they would like to have to help them in
admissions evaluations. A three item multiple choice and

fourth open ended item were provided for respondents. Table

29 illustrates responses by region.

Table 29

Admissions Evaluation Aids

Numbers by Region

Type of Help N NE 3 MA

oo

o°

SO % MC % FW 3%

Workshops 41 26 4 3 21 13 6 4 6 4 4 3

Publications 60 38 10 6 22 14 9 6 19 6 9 6

Lists of tests
available 43 27 6 4 13 8 9 6 8 5 7 4

Other?® 16 10 3 2 2 1 3 2 4 3 4 3

@More time with applicants, developmental evaluation
lists, short oral test, developmental checklist,
learning disability screen, regular admissions

meetings, 3 to 4 year old motor skills test.

Of the three types of admissions aids proposed,
publications were desired by 38% of the respondents, lists
of available tests were important to 27% of the
respondents, and more workshops were selected by 26% of the
schools responding. The higher percentages of interest in

written materials may indicate a desire to have materials
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available in a format which is convenient to review. This
research did not ascertain how useful workshops were to
respondents; the lower rate of interest as shown in Table 29
may indicate that while workshops were generally attended
(Table 23), perhaps specific concerns were not being
addressed; additionally, attendance at workshops requires a
commitment which some may be unable to assume. This
statistical analysis did not reveal the rationale underlying

responses and the above reflect surmisal on the part of the

researcher.

Question 25

This open ended gquestion requested information about
the specific changes schools would like to make to improve
the admissions process. Thirty-eight, 32% of the 119
schools surveyed desired changes in procedures. These
responses ranged from nine or 24% who desired more time to
one, 3%, who wanted the administration to remove themselves
from the process, and one, 3%, who wanted to improve its own
preschool, Seven or 18% wanted an observational checklist,
three or 8% were in need of a parent observation checklist.
Six or 16% wished to add or change their tests and testing
procedures and one, 3%, was interested in a regional or
local common acceptance date. One, 3%, was changing to
Gesell testing (Ilg, et al), one, 3%, thought a one day
regional meeting would be helpful. One school, 3%, wanted

more scholarship money to encourage more minority
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applicants. One, 3%, wanted monetary compensation for
Saturday work and one, 3%, wanted the school tours limited
in time and wanted children tested in larger groups. If one
were to combine these desired changes into broad categories,
the profile of changes would indicate that (a) 15 schools
or 40% indicated they needed more time than available in
order to process candidates more objectively and,(b) 10
schools or 26% wanted an observational checklist of some
type, (c) 7 or 18% anticipated or desired some kind of
change in the testing situation. Two, 5% expressed an
interest in more communication among schools in their
locales, and four or 10% of those responding appeared to
have concerns about the level of support from their own

administration.

Examination of the Hypotheses

The design of this study produced six objectives and 11
hypotheses regarding procedures, personnel, satisfaction
levels, retention rates and selection ratios related to
independent school kindergarten admissions procedures. Ten
of the 11 hypotheses and all explorations of the
relationships of other variables were tested by the chi-
square procedure at the .05 level of significance. An
hypothesis which compared the rankings of two independent
groups was analyzed by the Friedman nonparametric test also
at the .05 level of significance (Siegel, 1956). The number

of subjects was 119.
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Hypothesis 1.1

There will be no significant difference in student
reenrollment between schools which have specific procedures
for evaluating candidates and schools which do not have
specific procedures for evaluating candidates.

The total number of subjects responding to this item
was 119. All 119 schools reported specific procedures,

therefore the null hypothesis was accepted.

Hypothesis 1.2

There will no significant difference in satisfaction
levels of the admissions process between schools which have
specific procedures for evaluation candidates and schools
which do not have specific procedures for evaluating
candidates.

The total number of subjects responding to this item
was 119. All 119 schools reported specific procedures;

the null hypothesis was accepted.

Hypothesis 1.3

There will no significant difference in the specificity
of procedures of evaluation between schools which have a
large selection pool and schools which have a small
selection pool of applicants.

The total number of subjects responding to this item
was 119. All 119 schools reported specific procedures.

The null hypothesis of no difference for Hypothesis

1.3 was accepted for this hypothesis.
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Hypothesis 2.1

There will be no significant difference in student
reenrol lment between schools with trained personnel and
schools with untrained personnel. Training in this research
was defined at ten hours of inservice which could be met by
three units individually or in combination such as course
work, workshops, or school inservice. The chi-square of
1.09 was not significant for 4 4f at p. < .85; therefore the

null hypothesis of no difference was retained (Appendix F).

Hypothesis 2.2

There will no significant difference in student
reenrol lment between schools with experienced personnel and
schools with inexperienced personnel. Experience in this
research was defined as more than two years in an admissions
capacity. The calculated chi-square of 7.26 was not
significant for 4 df at p. < .@5; therefore the null

hypothesis of no difference was retained (Appendix F).

Hypothesis 2.3

There will be no significant difference in satisfaction
with procedures between schools with trained personnel and
schobls with untrained personnel. A choice of four levels
of satisfaction was provided on Question 23 of the
questionnaire: (a) our current policies/practices fully meet
our objectives, (b) our current policies/practices are
satisfactory but could be improved, (c) we are not satisfied

with our current policies/practices, (d) we have no standard
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procedures. All schools responding (N=119) indicated choice
(a) and (b) only. These two items are designated in the
tables involving this variable as: (a) satisfied and (b)
needs improvement.

The calculated chi-square of .57 was not significant
for 2 df at p. < .05; therefore the null hypothesis of no

difference was accepted (Appendix F).

Hypothesis 2.4

There will be no significant difference in satisfaction
with procedures between schools with experienced personnel
and schools with inexperienced personnel. Experience in
this research is defined as more than two years in an
admissions capacity.

The calculated chi-square of 3.35 was not significant
for 2 4f at p. < .05; therefore the null hypothesis of no

difference was accepted (Appendix F).

Hypothesis 2.5

There will be no significant difference in the amount
of training of personnel between schools with a higher
selection ratio and schools with a lower selection ratio.

The calculated chi-square of 1.95 was not significant
for 4 df at p. < .05; therefore the null hypothesis of no

difference was accepted (Appendix F).

Hypothesis 2.6

There will be no significant difference in years of
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experience of admissions personnel between schools with a
high selection ratio and schools with a low selection ratio.

The observations are reported in Table 30.

Table 30

Years of Experience by Selection Ratio

Selection Ratio 6 or less 7-10 10+ Total
1-1.50 33 15 3 51
1.51-2.50 11 12 8 31
2.51+ 19 19 8 37
Totals 63 37 19 119

%2 = (4, N=119) = 9.83, p. < .85

The chi-square value of 9.83 exceeds the table value
of 9.48 for significance at the .¢5 level. This hypothesis
sought to explore relationships between the experience
levels of admissions personnel and the selection ratio of
applicants at their school. The expected values were assumed
to be equally distributed among all cells. The analysis
indicated that the relationship was unequal and therefore
not the result of chance. Data analysis revealed that
schools with the least experienced admissions personnel also
had the lowest student selection ratios. The results in
Table 30, and the study did not indicate the factors which
affected the responses. This statistical significance could

have been a result of recent administrative changes in the
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schools which might have had a impact on both admissions
officers' tenure and the selection ratio. Additionally,
less experienced personnel might be more selective in the
evaluation of applicants than admissions personnel with more
experience. Some schools reported they did not maintain
waiting lists, they would have no need for a large selection
pool. This research study did not research rationale
underlying responses and the previous comments are surmised
by the researcher. Hypothesis 2.6 which stated that schools
with a higher selection ratio will not have more experienced
personnel than schools with a lower selection ratio, is,

therefore, rejected as false.

Hypothesis 3

There will be no significant differences between
admissions persons rankings of important qualities for
applicants to independent schools and those qualities
perceived as important by child development and education
specialists in universities throughout the United States.
The statistical testing of this hypothesis utilized the
nonparametric Friedman test. The Friedman test examines
whether three or more samples of data come from the same
population. The data in this hypothesis was collected on
seven sets of subjects (five regions, one regions total, one
university professors), and each set was ranked. A
calculated value was obtained and compared to the

critical value table which gave the exact probability
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