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ABSTRACT

EDUCATION FOR CHRISTIAN LEADERSHIP

FORD, JAMES H., Ed. D. University of San Diego, 1990. 269pp.
Director: Joseph C. Rost, Ph. D.

There is an increasing number of rionordained catholic men and
women trained for leadership and ministry in the United States.
What are the perspectives of these women and men on leadership in
the church, the nature and purpose of leadership, and education for
leadership?

This qualitative study compared transforming leadership with
the perspectives on leadership discovered among the 17 participants
in the study. The respondents expect to exercise leadership in a
church that faces a challenging future. The researcher also outlined
those future challenges facing leaders and participants who practice
the process of leadership. The author makes prescriptive
suggestions on education for leadership based upon the participants'
perspectives and the author's theory of leadership. These
suggestions include a prominent role for religious educators
interested in developing leadership.

The author concluded that there is confusion, among the
participants, about any shared meaning of leadership. Attention
needs to be given to the transformational character of leadership.
There is no clear framework, no guide for clear thinking about
leadership which these women and men may draw upon for their

personal and professional benefit. Leadership studies must be more
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clear ahoyut the nature and purpose of leadership and communicate
that understanding in theory and in practice. The study showed a
need for substantive change in the way persons understand and
practice leadership in order to meet future needs. Finally,
restructuring education for leadership in the christian cominunity is
essential if people want transforming leadership. Thirteen
recommendations on education for christian leadership are made in
light of the study and in light of the author's perspective on

transforming leadership.
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CHAPTER ONE
STATEMENT OF THE ISSUE

The soul is in greater need of the ideal than of the real.
It is by the real that we exist. It is by the ideal that we live.
Victor Hugo

Intr ion

The documents of Vatican Il (1966) clearly demonstrate the
right of the laity to ministry. "The laity derives the right and duty
with respect to the apostolate from their union with Christ their
Head. Incorporation into Christ's Mystical Body through baptism and
strengthened by the power of the Holy Spirit through confirmation,
they are assigned to the apostolate by the Lord himseii" (Abbott,
1966, p. 492).

The inseparable link between laity and church is parallel to the
link between the church and the worid. There is no longer ground to
support a dangerous dualism that would separate body and soul, the
mission of laity and clergy, the sacred and the secular.

This natural bond between the church and the world brings
blessings and a dilemma. Human and planetary history are
intertwined. Science discovered the treasures of the earth locked
away for millenniums and used new scientific insights for the
development of societies, the advancement of anthropocentric

concerns, and the assuagement of human needs. Nurtured by the
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coming of age of science, the industrial age influenced all facets of
life. Our understanding of leadership is influenced by an industrial
mindset and undergirded by values formed by a society immersed in
a scientific, industrial age paradigm.

Rost (1988) described the leadership paradigm of the 19th and
20th centuries. "The descriptors that scholars have given to the
industrial era have all been reflected in the leadership theories
developed over the past 150 years. Analyzed individually and in
toto, these leadership models were scientific, rational, management
oriented, quantitative, goal dominated, technocratic, cost benefit
driven, personalistic, male, hierarchical, short term, pragmatic and
materialistic™ (p. 11).

These descriptors reflect the industrial paradigm that is
operative in western culture today. The inadequacy of this paradigm
is becoming more clear as the earth itself shudders at the attack
upon it by human consumption and rampant materialism. A paradigm
shift is needed. A metanoia among those who lead amid that shift is
required.

Kuhn (1962) reflected upon what occurs in a paradigm shift.
First an anomaly awakens us to new questions. Present econcmiic,
religious, psychological, social, and educational inadequacies raise
questions as to the appropriateness of present paradigms. A second
step follows the presence of an anomaly. This includes a crisis or
breakdown of the old paradigm. New problems in our culture are not
answered by the values and structures of an industrial paradigm. A
paradigm shift is needed. Fox (1988) characterized the process of

paradigm shifts with the following insights in which the observer
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notices: nature in a new way, a shift of vision, a transformation of
vision, a conversion, a map or director for making a map, a switch in
visual gestalt (p. 80).

Fox (1988) echoed the caveat offered by Kuhn that resistance
will often accompany a paradigm shift. He added that this
resistance is accompanied by denial, "the denial that everything is
not right in christianity, or in western education, or in our very
definitions of what constitute theological education and ministeria.l
training, or in the prevailing worldview of patriarchal religion in
general” (p. 81). There are signs of anomalies and the breakdown of
old paradigms. The way in which we understand leadership and the
way in which we lead are changing. Old wineskins will simply not
hold the new wine of a church, institution, culture, and world that is
experiencing radical change. Resistance and denial are evident to
attentive persons. Leadership is in a paradigm shift that is
transformative in nature.

Theory is facing reality in the American Catholic community
as catholics face a multitude of changes, the breakdown of its own
culture and structures and a shift in leadership. An industrial age
paradigm is inadequate to face the challenges and needs of a new
millennium.

The shortage of priests is real and longterm and serves as an
example of the crisis facing the Church today. It is estimated that
the United States will see a decline of 40% in active Cathclic
priests from 1980 to 2000. This decline is unique to the Catholic
community as other christian denominations have a surplus

(Hoge, 1987).
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Nonordained, catholic women and men in the United States are
claiming more resporsibility and authority in the catholic church.
This is a shift away from a centralized understanding of authority
and responsibility located in the clergy to a diversified sharing of
power and interest among the nonordained. Rapid change in the
spiritual, social, and emotional needs of catholics as well as the
growth of an educated catholic pepulation complement and encourage
this geographical and philosophical shift. American society is
increasingly mobile. Large, stable ethnic populations are quickly
becoming history. Catholics who once were part of tightly woven
communities, bound by ethnicity or religious culture, have now
blended into the economic and cultural mainstream of the United
States. As the Catholic population diversifies, it is not uncommon
to hear of the consolidation or closing of parishes, the elimination
of parochial elementary or secondary schools, and the establishment
of team ministries. A majority of religious women are engaged in
pastoral ministry rather than classroom teaching. These phenomena
typify the pervasive shift occurring in American Catholicism.
Dicceses in the midwest and the rural sectors of the country already
have nonordained pastors appointed by the bishop of the diocese.
Centers for the education and formation of Catholic laity for
ecclesial positions, full and part time, are increasing.

O'Meara (1983) and Schillebeechx (1981) both traced a bottom
up approach to the ministry of leadership in the early christian
community. This historical right to ministry bolsters nonordained
persons who wish to share responsibility in shaping the church and

their own future. Today in the American Church there is a renewal
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of hope which springs from American nonordained men and women
who are increasingly involved in ministry and interested in
leadership. Who are these lay people? What are their perspectives
on leadership? How do these perspectives compare to the theory of
transformational leadership? How should they be formed for this
shift of responsibility in the church? These questions are the thrust
of this study. ‘

| accept the theory that transformation is at the hegart of
leadership (Burns, 1978) and religious education (Groome, 1980).
Future leaders need to grasp and integrate the character of
transformation into their philosophy and practice of leadership.
Leadership in the following decades must address a spectrum of
issues. Among these concerns are ethics, organizational change,
vision and values, and the rutua! n32ds and wants of ieaders and
followers. Chapters Four and Nine address the importance of these
issues and clarify the meaning of leadership. The specific issue of
transformation connects all these concerns.

Catholic lay people are responding to the need for leadership.
However, much of current emphasis in religious education favors a
style of leadership development that deals with strengthening skills
rather than with transformation. These programs and workshops
attempt to train persons to make decisions, resolve conflicts,
communicate proficiently and accurately, and act as advocates.
Exploration of the nature of leadership and transformation is
unattended.

The dilemma is complex because the nature of the problem is

not just practical. The problem of leadership is primarily an
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intellectual one (Burns, 1978). New leaders in the church need to
address not only the techniques of management and the importance
of people skills but the very purpose of education and leadership.
The crises of leadership are not simply quantitative but qualitative.
The shortage of priests invites us to not only seek solutions to a
leadership vacuum but more importantly to question and explore the
meanings we give to leadership and how we educate for leadership.
Leadership that is going to shape a new paradigm and guide this
generation, future generations and the society of which the church is
an influential component must be given critical reflection and

thoughtful direction.

Purpose of the Study

The main purpose of this study is to examine the attitudes of
nonordained American catholics toward leadership. The question of
how the church should educate nonordained persons for
transformational leadership will also be investigated. My research
describes existing attitudes and meanings toward leadership and
education. However, attention to education for transformational
leadership among grass roots Catholic leaders will also be
prescriptive in nature and deal with the paradigm shift to a
postindustrial age society. | propose an understanding of
transforming leadership in Chapter Four that serves as a criterea for
evaluating the adequacy of other views of leadership. Chapter Ten
suggests guidelines that foster education for transforming

leadership.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



The first research quesiion deals with the perspective and
understanding of interested, Catholic, nonordained persons toward
present and future leadership in the church. Do nonordained persons
sense a crisis in leadership and how would these participants both
name and cope with that crisis?

The second research question studies the understanding of
Catholic lay people interested in leadership toward the nature of
leadership. What do they think leadership means? Where do their
perspectives, convictions and meanings originate? A paradigm shift
requires new awareness of present reality. Does an anomaly exist
and is there an inadequacy extant among the Catholic laity toward
the meaning and place of leadership in the Church?

The third research question investigates education. Religious
education has a broad responsibility moving beyond catechetics or
instruction. It is involved in reshaping how we educate in the faith
community. Religious education ought to be concerned with how the
church nurtures and educates youth and adults in the dynamic which
is leadership. Religious education ought to be a transformational
process. The creation of transformational leaders should be a part
of that process. The paramount question here is: How do we educate
for transformational leadership? Who is responsible for educating
nonordained persons in pastoral ministry and religious educators for
transformational leadership. Do they share an understanding of
transformational leadership as well as the transformative character

of religious education?
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Need for the Study

There are two basic reasons why an interest in nonordained
people doing leadership is important for the contemporary Catholic
community. The first stems from a rediscovery of the right to be a
leader that flows from the theological basis of baptism. The call
and grace for practicing leadership is egalitarian and rooted not only
in sacramental theology but in the ecclesiology of the documents of
the Second Vatican Council.

The second stems from sociclogical and statistical reality.
There are simplv no longer enough priests to respond to the growing
number and needs of the Catholic laity (Hoge, 1987). The underlying
assumption that priests are leaders simpiy because of ordination
needs to be questioned.

How will nonordained catholics seeking to be full and parttime
igaders as well as those who serve in volunteer positions be
supported, educated and formed? An answer to that question
depends on our perspectives regarding leadership. The American
church today is shaped by American culture, American management
theory and practice, the rise and infiuence of secular reiigion, and
the definitive character of economics upon the landscape of
American thought and practice. American catholics, nonordained and
clerical, are formed not only by Catholic theology but also by
American culture (Fitzpatrick, 1981). Conversely, the American
culture has been and continues to be shaped by the Roman Catholic
tradition, its moral orthodoxy and its escatological perspective.

From its immigrant origins to its mainstream maturity, the Catholic
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church has helped the American republic develop its pluralist, ethnic
character as well as its individualism and economic independence.

Therefore, new studies on transformational leadership offer
fresh and challenging, if not prophetic, contributions toward
developing new attitudes among American catholics and reshaping
the culture of the American Catholic church. Educational efforts in
the development of nonordained leaders are currently informed from
management theory and popular leadership models which focus on
skills more than values. These efforts have also been influenced by
a theological foundation that has not been subject to the insights
from professional leadership studies.

A solid, contemporary theological base and familiarity with
management tools, such as conflict management and listening skills,
are essential. However, too often management skills are confused
with leadership. Nonordained leaders in future decades will require
a new understanding of leadership. Transformational leadership
captures the heart of this new understanding and will require the
implementation of effective leadership education if the church is to

meet its internal and public responsibilities.
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CHAPTER TWO

REVIEW OF THE LITERATURE

Intr ion

The literature review will cover four major areas. These
areas will include current literature on religious education and its
relationship with leadership, pastoral ministry and leadership,
transformational leadership, and ethics and !leadership. Both
religious education and transformational leadership are lived out in
the public domain and since both have an ethical dimension, it is
important to discuss the public nature of ethics in America. The
literature that is explored serves as a framework to discuss and
understand my perspective on leadership that is established in
Chapter Four. | am particularly concerned about the inadequacy of
literature on the relationship between religious education and
transforming leadership. The literature review also serves to
demonstrate some of the inadequacies that exist among those who
are thinking and writing about leadership in the church. While |
critique some of these inadequacies in this chapter, explanation of
my perspectives are outlined in later chapters. A discussion of the

topics will be done in an integrative manner.

10
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Religious Educati | Leadershi

The relationship of religious education to leadership may best
be reviewed by examining the topics separately. My purpose is to
demonstrate that the manner in which | understand the nature and
purpose of religious education and leadership is not widely he'd by
other scholars. This is crucial since it will reveal why there is
little currently being written on the relationship between religious
education and leadership.

I believe that religious education is a process of faith
enrichment that happens best in community, in partnership, in a
dialectic process that leads people to a common horizon, the Reign
of God. Such a process requires faith, leadership and a prophetic
vision of human existence marked by dignity and compassion. The
religious person then may not necessarily have a religion. The two
terms should not be collapsed. Religion is a way to express personal
beliefs and creeds and/or behaviors. Religion is an organized way to
define tenets and dogma.

The concept of religious means something quite different.

I understand the word religious to imply a search for the
transcendent, a journey beyond self to the Other. The experience of
being religious is an odyssey into mystery and a movement or
process in which greater human integrity is realized. The religious
person is not concerned with answers. Rather, the religious
individual wrestles with questions in a happy tension that is typical
of a life lived with an open end, a grand telos. The divine-human
partnership is at the heart of being religious (McFague, 1982). As

religious beings we are invited to a constant conversion, to a
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12

process of reshaping our meanings, our religion, our society, in a
continuing search to grasp and attend to the divine-human and
interhuman relationships that unfold in the human experience.

Education is based upon living experience, upon the
participation of individuals in social life (Dewey, 1938). Education
in particular is more than catechesis. Catechesis establishes a
portion of the content of education. Education may include
catechesis. The critical mindset is not crucial to catechesis as it is
to education. Groome (1980) defined catechesis as the activity of
reechoing or retelling the story of Christian faith that has been
handed down by previous generations. Education has to do with
transformation, with the task of creating an alternative
consciousness (Brueggemann, 1978). Niebuhr (1951) included the
element of transformation and the value of alternatives when he
suggested that Christianity does not stand apart from society but is
in the midst of society heralding a better aiternative.

Freire (1983) best summarized this liberating pedagogy. He
believed that the action and reflection of men and women upon their
world in order to transform it is typical of human education.
Education is then a humanizing process; those things which affirm
the human are educative. Education is about challenging meanings
that presently abound, to lead and to be lead out of present
experience to new uncerstandings of human existence and of the
created universe. Groome (1980) also suggested that a praxis based
knowing arises not by standing back from in order to look at, but by

active and intentional engagement in lived experience.
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Transformation is at the heart of religious education.
heligious education is a struggle to transform ideas, persons, and
institutions. The process of religious education must deal with
living lives that are more than existence (Moran, 1984). It is about
ultimate concerns that enrich our existence as individuals and
communities. Groome (1980) goes to the heart of religious
education when he defined it as: "a political activity with pilgrims
in time that deliberately and intentionally attends with them to the
activity of God in our present, to the Story of the Christian faith
community, and the the Vision of God's Kingdom, the seeds of which
are already among us " (p. 25).

The ultimate concerns of persons transcend an absorption in
practical goals and interests. Joiner (1989) suggested that results
and in particular economic results, are too often the bottom line in
business. Leadership in future organizations will raise the spiritual
dimensions of humanity. "The fact is that man [woman] is spiritual
in nature and has a purpose that transcends economics and since
society is made up of humans it too is spiritual in nature" (p. 5).
Universal spiritual principles offered by Joiner are the catalyst for
value based leadership that will enable leaders to challenge those
"negative forces that constantly push for maintaining the status quo
or decline. Leaders are the force of change in society” (p. 8).

Religious educators hold an opportunity to tap such universal
spiritual principles establishing a nev; dialogue among communities
of faith and inviting organizations to discover new spiritual common
ground. Joiner (1989) suggested that some of these universal

principles are: The presence of a universal life force within each
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person and therefore a shared oneness among all peoples, the need
for selfless service and attention to activities that move bevond ego
development, respect for the rights of all persons including the right
of each person to chose their own destiny, an awareness that human
activity has eternal consequences and significantly impacts human
history, the transcendence of human suffering, and the importance of
solitude and meditation for spiritual growth, and respect for human
freedom.

Transformation is also at the heart of leadership. Burns
(1978) stated that "leadership over human beings is exercised when
persons with certain motives and purposes mobilize, in competition
or conflict with others, institutional, political, psychological, and
other resources so as to arouse, engage, and satisfy the motives of
followers™ (p. 18). Burns also made a distinction between
transactional and transformational leadership. The latter occurs
when "one or more person engages with others in such a way that
leaders and followers raise one another to higher levels of
motivation and morality" (p.20). Burns made an original contribution
to our understanding of the nature and purpose of leadership by
incorporating the elements of real, intended change and moral
character as intrinsic to leadership.

Rost (1988) defined leadership as an "influence relationship
among leaders and followers who intend real changes that reflect
the purposes mutually held by both leaders and followers "(p. 17).
Foster (1986) summarized the essence of leadership as the desire

and attempt to change the human condition; leadership is the process
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of transforming and empowering. A critical framework for
leadership is also intrinsic to transformation.

Grob (1984) noted that leadership dries up and becomes the
mere wielding of power on behalf of static ideals if it is not
nourished by a wellspring of critical process. This critical spirit
enables the leader to be an initiator of change, a prime mover of
learning. Grob also understands leadership as a dialogical activity.
Such a dialectical process is enabling and empowering as together
leader and follower move with a new openness toward truth. Bennis
and Nanus (1985) described transformati\/é leadership as sensitive
to the interplay of the needs and wants of followers and leaders. |t
creates structures that empower; it is morally purposeful and
elevating and moves followers to higher degrees of consciousness
(pp. 216-217).

Both religious education and leadership are about
transformation. This transformative character is inherent in the
pedagogy of Paulo Freire (1970) who insisted that dialogue is an
instrument of transformation. He stated that "it is not our role to
speak to the people about our own view of the world, nor to attempt
to impose that view on them, but rather to dialogue with the people
about their view and ours "(p. 85).

Groome (1980) called for such a critical conscience and
supported a dominant rsle for critical reflection in education that is
transformative:  "Critical reflection is first an attempt to notice
the obvious, to critically apprehend it rather than simply accept it
as 'just the way things are' " (p. 185). The werk of critical reflection

ponders the question, why do we think the way we do? Groome
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stated that critical reflection is an activity in which we use
"critical reason to evaluate the present, critical memory to uncover
the future in the present, and critical imagination to envision the
future in the present” {p. 185).

Morgan & Ramirez (1983) approached the critical dimension of
education through action learning. Such learning is holographic in
that it welcomes dichotomies between "subject and object,
individual and social, order and change, theory and practice,
knowledge and action" (p. 9). The richness of reality is contained in
each element of an organization. Action learning is critical because
it seeks to empower people to become “critically conscious of their
values, assumptions, actions, interdependencies, rights, and
prerogatives so that they can act in a substantially rational way as
active partners in producing their reality” (p. 9). People are invited,
therefore, to construct their own reality instead of simply fitting
into it. They develop an attitude that is proactive instead of
reactive. Critical theory values pluralism because it enables a
linkage between individual and social transformation.

There are many approaches to both religious education and
leadership. | cannot examine all of them in this review. However,
my opinion is that religious education and leadership are about
transformation. Therefore, the religious educator is called to
transformational leadership. While the religious educator is devoted
to more than leadership education, she or he should consider the
practice of transforming leadership a priority. It seems appropriate

for the religious educator as transformative leader to be responsible
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for shaping the course of pastoral ministry and the development of

leaders and leadership in the field of pastoral ministry.

P | Mini | Leadershi

A review of the literature in pastoral ministry will
demonstrate a quite different approach to leadership than the
processual transformative character that has just been expressed.

Epply (1983) recognized the longing for leadership not only in
the public sector but also in religious institutions. Much of what he
suggested deals with the need for training in conflict resolution,
assertiveness, group process, advocacy, problem soiving and
managing stress. Ritt (1984) called for leadership that implies
getting results in a way that everyone benefits. Ritt wrote that
"leadership occurs when one person takes the initiative in making
contact with others for the purpose of an exchange of valued things"
(p. 19). While this definition may be what Burns (1978) called
transactional leadership, the question of whether transactional
leadership is really leadership is debatable. Stott (1985) attempted
to blend the management skills that Epply included with several
other ingredients. Scott incorporated vision, industry, perseverance,
service and discipline as leadership components. The caveat here is
that leadership is reduced to an effort of acquiring certain
characteristics.

Sauer (1985) raised the issue of values and suggested that the
religious leader must support, implement, and continue the
institution's values. However, this too conflicts with the notion of

transformational leadership. This dilemma over the meaning of
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leadership is evidenced by Boyle (1985) who quoted the United
States Catholic Bishops Committee on the Parish. Clear leadership,
the Committee wrote, "is essential to the development of the parish
. . . . The foremost leader of the parish remains the pastor " (p. 5).
The nature of leadership is avoided and leadership is seen as
residing in position or in the accumulation of certain rank or skills.
Futrell (1982) borrowed from the story Watership Down to enter
into a discussion of leadership. The quality of life in a community is
determined by the quality of its leadership. This agreeable concept
requires that the concept of leadership in the religious and secular
community be seriously explored not as an object or product but as a
dynamic. This kind of serious exploration has not been done, and for
the most part the nature of leadership remains a puzzle in the
ecclesial arena.

Jesus was a nonordained leader. What is striking and relevant
about his mantle of leadership is that it was not placed upon him by
authorities nor any institution. Rather, his followers recognized his
gifts and supported him with their conviction and followership.
Schillebeckx (1981) and Perkins (1980) demonstrated from a
historical and scriptural stance that this view of Christ's leadership
is accurate. This paradigm of christian leadership is just now being
recovered amid controversy and resistance.

Instead, the reality of pastoral ministry and leadership is
centered more upon management skills. Byron (1980) stated that the
leadership task is to move human activity through a complex
situation. Wilson (1989) reported about a leadership training

program in which women gathered in weekly sessions. The sessions
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enabled women to "learn communications skills of listening,
assertiveness, negotiation, managing feelings, and conflict
resolution. They also learn to cultivate self-esteem through
religious practices of centering prayer and meditation”

(p. 13). Such sessions do help encourage participants to feel more
confident and they further efficiency and productivity. They have lot
to do with people skills, communications, management techniques,
and spirituality. Most of these types of workshops and seminars are
valuable and therapeutic. Yet, they have little to do with the
process that is leadership. Leadership is not linked to productivity
nor can it be described as therapeutic.

Kondrath (1985) lamented the prevalence of poor leadership
and wanted to resolve this crisis by advocating an emphasis on
certain styles. He argued that a more mutual style of leadership is
increasing in ministerial leadership due to the increase of female
participation. Wrapp (1986) noted that spiritual and temporai
leadership requires a general manager and only a priest can fill that
position. Wrapp uncovered an interesting problem. He equated
manager with leader and priest with pastor. The conflation of these
concepts and realities only confuses our understanding of leadership
and its place in the social life of the church.

A recent study by Leege (1986) demonstrated the increased
participation in the church by Catholic laity. The survey upon which
the article was based carefully outlined the participation of laity.
However, increased laity participation does not imply increased
leadership by laity or clergy. Control of parish life and

organizations by clergy or laity does not necessarily indicate the
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nresence of leadership. The article suggests that the direction of
music or of a parish Catechumenate, youth ministry or other

important activities are leadership. However, parishes that make
efforts to know the needs of parishioners are more apt to practice
leadership that is multileveled and moves toward transformation.

Anderson (1986) described christian leadership as building
community and not merely performing tasks. Yet, it is still
understood as a means by which goals are reached. "Christian
leadership is a form of competence in managing the priorities that
relate geals to purpose” (p. 2).

Prior (1989) examined the diverse face of ministry in South
Africa. Prior discussed five models of church. As communities
develop, the issue of leadership emerges. Communities searching
for a meaningful notion of church also asked important questions
like, "What does it mean to be an ecclesial leader? Need one be
ordained? How should leadership be manifested practically?"

(p. 30). Such questions ought to enable communities to look beyond
task to the heart of leadership. A lack of fear to explore the deeper
questions will mean reshaping leadership as well as fashioning
change in the way we think about our theological and educational
underpinnings. Such an endeavor is risky and may help answer why
we deal more readily with tasks and replace leadership with
management.

Wingeier (1989) raised some hopeful signs for understanding
leadership and the church by examining leadership patterns in Korea.
"The predominant norms for the practice of leadership in Korea stem

from the kingdom tradition: authoritarian, hierarchical, patriarchal,
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stratified." Such insights could well describe the roots of western
leadership thinking. However, Wingeier also suggested that there
are emerging signs of an alternative consciousness. These
alternatives arise from the cultures and religions of Shamanism,
Hanism, the Tonghak Movement, Taoism and the Won and Maitreya
forms of Buddhism. For example, leadership in Shamanism is
"relational, informal, human, service-oriented, humble. There is no
hierarchical relationship. . . .Ordinary people and shamans both have
a divine quality; they enter into the holy together” (p. 10). In
Hanism, leadership is without a division between the leader and
follower and is symbolized by the yin-yang, the symbol for the
harmony and blending of opposites.

Minjung Buddhism "tries to hear in the voice of the people the
demands of history and tries to respond faithfully.” (p. 13). in this
religious philosophy it is from the people that revolutionary energy
rises. It is from the followers that a leadership emerges which
transforms political and social structures and establishes a new
age. These eastern concepts serve well the search for a new school
of leadership for both eastern and western cultures. Yet these
intriguing ideas appear to not be well formed or shared by a diverse
constiuency. Rather, they seem to be linked to specific religious
groups and beliefs. Critical reflection upon the nature and purpose
of leadership is neglected. No clear, common notion of leadership
emerges. It is not helpful that everyone thinks the same thing about
leadership. It is important there is some shared understanding about
the nature and purpose of leadership and that people possess an

ability to distinguish between leadership and other activites.
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Rausch (1989) traced authority and leadership in the church
from a biblical and historical perspective. In this case, authority
and leadership are two faces of the same coin. Leadership is
associated with office and role. Rulers are associated with leaders.
In the Jerusalem community, those who were associated with Jesus
were considered as leaders. "A structured office of pastoral
leadership developed slowly and not always simultaneously in the
different communities” (p. 70). Rausch talked about the need to
balance office and charism. "Office is rooted in charism; an office
bestowed without a discerned charism may be valid but it is
ineffective. Charism challenges office and institution, but
unregulated, they can become divisive, even chaotic" (p. 71).
Schillebeechx (1981) and O'Meara (1983) concurred with Rausch in
the historical opinion that eucharistic presidency belonged to the
one who ieads the community. What is troubling in this biblical,
historical discussion is that a twentieth century, industrial age
understanding of leadership is being retrospectively imposed upon
church history. The contemporary confusion which reigns over
leadership, its nature and purpose, its identification with authority
and management, is brought to our interpretation of Scripture and
church history. What may be far more beneficial is to explore
whether any distinct understanding of leadership even existed from
the time of tre Jerusalem community to the present.

Catholic authority figures such as Weakland (1989) called for
a global church agenda and leadership that will respond to that
agenda. Weakland challenged American catholics to "take up the

agenda of what it means to be a catholic or universal community of
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faith-a world church” (p. 14). However to assume that agenda
implies that leadership is equal to the iask. Change is a consistent
reality and cooperative leadership is needed to deal with this new
theological universalism. "The old structures cannot support the
new challenge of such a call to a fuller catholicity. The papal trips
have kept alive the conciliar desire for it but do not, of themselves,
provide structures whereby it can become a reality” (p. 15). What
can provide new structures for a truly global church is
transformational leadership. Again, leadership at the present is
identified with authority alone and needs to break out on its own as
a distinct reality with a disparate nature and purpose.

Unsworth (1989) noted that pastoral practices that respond to
the needs of people are springing up everywhere. No longer are
people and communities of faith waiting for the church hierarchy to
promulgate. Parishoners are vesting religious, laity and clergy with
the authority and perhaps leadership to act in ways that meet the
needs of the many. "Walls are crumbling. The institutional church
continues to place its emphasis on the preservation of the
institution at the expense of the sacramental church. But it isn't
working” (p. 11). Leadership is occurring at the bottom or middle. A
hunger for leadership lingers and people are grasping for an
opportunity to both understand and experience leadership that
incorporates change and reflects mutual purposes.

Muccigrasso (1984) approached leadership as a puzzle. The
resolution resides in the correct balance of conflict resolution,
organizational theory, motivation theory, and decision making. When

these are satisfied, "truly visionary and effective church leadership"
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will be provided (p. 23). Muccigrasso's comments capsulize the
current trend in Catholic literature toward leadership and pastoral
ministry.

One who speaks directly and clearly to the question of
leadership in the religious context is Greenleaf (1972). Greenleaf
researched persons in responsible positions in religious institutions
and came to an interesting conclusion. "Most of what they call lead |
would label manage, administer, or manipulate” (p. 23). Greenleaf
preferred to discuss leadership in relationship to service. But is it
enough to equate leadership with service? Service can be performed
from a position of dominance, for example, in what the rich do for
the poor. Service may be given with good intentions but in an
unequal manner, as in what many parents do for their children.
Service may simply be some behavior manipulated to look unselfish
but in reality it was done for selfish ends. Schneider (1981) used
the example of Jesus' footwashing as service done in friendship, the
only human experience that is rooted in equality and mutual concern.
The leadership process needs to allow for a sense of service that
reflects the human dynamic of friendship.

Elizabeth Schussler Fiorenza (1985) reconstructed bibiical
theology from a feminist perspective and the results lead to fresh
and hopeful signs for a new perspective on leadership. She aligned
herself with the approach given to leadership by Greenleaf (1977)
who fostered the concept of the servant leader. Fiorenza explained
that the Markan Jesus "exhorts those who are first to accept fully
such persons of low status and to become their servants" (p. 318).

She described the call of Jesus to discipleship as a vocation that is
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rooted in the passion of Jesus and therefore promotes leadership
free of domination. "Community leaders are not to take the position
of rulers but rather that of slaves because Jesus gave his life for
the liberation of many" (p. 318). Fiorenza turns again to the Markan
gospel and to a discussion of the verb diakonein. "Those who
exercise leadership in the community must take the last place on the
community's social scale and exercise their leadership as servitude"
(p. 320). These women are understood by Fiorenza as practicing true
leadership because they are persons who understand what it means
to live under the cross as oppressed persens called to exercise
influence that respects human relationships. The meaning of this
word emphasizes that women disciples have practiced true
leadership demanded of the followers of Jesus.

It is difficult to recapture the feminine.biblical perspective of
leadership. Fiorenza powerfully demonstrated that as an oppressed
people, women have no written history. "They remain invisible in
the reality constructions of those in power" (p. 28). While
androcentric biblical texts tend to erase women as active
participants in history, "they do not prove the actual absence of
women from the center of patriarchal history and biblical
revelation” (p. 29). The feminist perspective should employ a
feminist hermeneutic that encourages critical methods which move
the scholar away from androcentric biblical interpretations toward
immersion into the richness of a social-cultural milieu which
historically shaped those who minister and those who practice

leadership.
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The liberation and feminist insights of Fiorenza toward
leadership among women in christian origins are essential if we are
to reshape leadership today as something based in empowerment,
human relationship, and transformation. However, it is not enough
to identify leadership with service. A true understanding of
leadership needs to incorporate the attitude of authentic service but
it must also move beyond service to metanoia and transformation.

The Whiteheads (1986) wrote that "leadership is being defined
as a system of relationships through which a group acts efficiently"
(p. 74). Leaders also create symbols, myths, and rituals which
capture the culture and imagination of foiiowers. Keating (1 978)
addressed church leaders on the application of leadership. He
suggested that leadership is "a process of facilitating the goal
achievement of an individual or of a group in a particular situation"
(p. 16). The dilemma of leadership is addressed by developing
effectiveness in learning small group dynamics; handling conflict;
improving leadership styles; and learning how to plan, handle power,
and manage time.

Hoge (1987) saw the crisis in Catholic leadership as a
shortage of priests. He offered a number of options to resolve the
shortage. Whether the successful application of his options would
solve the problem of Catholic leadership is questionable since the
problem may not only be quantitative but, more crucially,
intellectual and qualitative. Filling positions with valid and
educated personnel, ordained and nonordained, does not guarantee the

American Catholic church will have leadership.
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Philibert (1986) reflected on the findings of the research done
by Hoge. Philibert suggested that the question of leadership is one
of how nonordained people will exercise leadership and how they
will be trained. !t is not a question, he said, of if the laity will be
involved for the interest is real. Catholic nonordained persons have
an opportunity to shape the meaning of ministry in their church.
They also have an opportunity to reshape the direction and
understanding of leadership.

The most common area for nonordained people at the present to
make commitments in the church is in religious education. An
understanding of the nature and purpose of leadership and attempts
to design educative processes that foster transformational
leadership may begin with these individuals and move throughout the

church.

Ethi | Leadershi
Transformational leadership involves a change in the human
condition. Interference in the human condition is an ethical
involvement because it involves processes of changing behaviors,
attitudes, assumptions and values. Ethics deals with what is means
to be human, with questions of value. Human issues and questions
are complex, unique and interdependent. Since the human condition
is sophisticated and multifarious, absolutes and simple resolutions
are inadequate and ethical dilemmas are more the norm than the
exception. !t is in this realm that leadership lives. Foster (1986)
stated that "transformative action entails making decisions in a

moral context” (pp. 26-27). Whenever leaders exercise leadership it
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is a moral activity because it involves shaping human life, the
structures and culture that in turn both shape and reshape humankind
and society. Burns (1978) condensed the ethical dimension of
leadership to this statement: "The ultimate test of moral leadership
is its capacity to transcend the claims of the multiplicity of
everyday wants and needs and expectations, to respond to the higher
levels of moral development, and to relate leadership behavior--its
roles, choices, style, commitments--to a set of reasoned, relatively
explicit, conscious values" (p. 46).

The emphasis in American culture on ethical values continues
to rest upon sexual concerns. Morality is reduced to sex, personal
moral issues and the privatization and separation of ethics from a
public ethos. Leadership must penetrate and transform the
dangerous barrier of an isolationist attitude and immerse our
culture once again in a rebirth of public philosophy.

Sullivan (1986) suggested that this rebirth of a public
philosophy is essential and stated that "a public philosophy develops
out of the insight that the quality of personal life is grounded in
social relationships, an insight that is embodied in the political act
of integrating the various kinds of self-concern into an awareness
of mutual interdependency” (p. 208).

Sullivan (1986) believes in the importance of civic
responsibility or civic republicanism. Rooted in Jeffersonian
democracy, civic republicanism deals with the pursuit of moral
purpose and the use of values in an historical context. It has to do
with society and how persons relate in that society, with their

behaviors and attitudes. Leadership involves the transformation of
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that society, its behaviors and values. The ethical dilemma for
leadership is to find a balance between the needs and wants of the
individual and the needs and wants of the civic community. Such a
civic philosophy ought to work toward building a unity of purpose,
toward an appreciation of the greater good rather than only an
individual good. It means working to establish public solutions to
public problems.

Politics needs to be linked so that power is used to empower
rather than overpower. Leaders need to have an appreciation for the
quality of life by embodying that sense of wholeness and integrity,
purposeful vision and desire for substantive change that assures the
humanization of our society. Sullivan laid the cornersteng for
leaders to foster a civic responsibility which they do when they are
able to stand apart from the "community narrative," reflect it back
to the society, place the individuals and their narrative into a
dialogue with a great, larger narrative. Such leaders practice civic
responsibility when they create changes that enable partnership
between individuals and institutions, governments and businesses,
the private and public segments of society.

Sullivan also tied the American pursuit of economic success
with the privatization of our lives. We are in need of a telos, a
common end value that transcends the individual and present ethos
that sanctifies the pursuit of wealth for its own sake. Kavanaugh
(1983) supported the need for a new American ethic and underlined
the problem. "Our lack of intimacy, community, personally enduring
relationships, our sense of competition and lack of solidarity nudge

us into possessing and accumulating things in order to fill the lack
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we experience by missing persons in our lives. Our sense of
powerlessness in changing the social system and its disordered
priorities only serves to confirm and support our economic way of
life" (p. 47). Transformational leadership is needed to break the
vicious cycle. Religious educators who are transforming leaders are
required to make a difference, beginning with the leaven of
communities of faith immersed in the values of the Kingdom of God.
Such values resist a dominant culture that assails a public
philosophy.

Mary Elizabeth Moore (1989) stressed the dangers of a
dualistic mindset. Less powerful people, the poor, uneducated, and
women, for example, "are often restricted to the privatized sacred
realm for their duties and recognition' (p. 385). Religious educators
need to challenge the sacred-public duality that fosters an
understanding of leadership that is within the grasp of only an elite,
the visible and dominant sector of society. Moore drew upon
liberation theology and pointed to "the essential role of women in
leading liberation struggles, especially for the liberation of women,
the liberation of a feminized profession, and the iiberation of
religious communities from a worldview that dichotomizes the
sacred and the public” (p. 387).

The dualistic mindset that segregates and privatizes the realm
of the sacred sires an ethical dilemma. The field of religious
education is peopled largely by women and is associated with such
feminine virtues as nurture, compromise, the value of relationship,
and compassion. Such a reality is then complicated because it is

part of a cultural context where religion is itself privatized. Moore
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reflected that the issue is the "powerlessness and ineffectiveness
of the private sacred sphere, and also the powerlessness and
ineffectiveness of religious education, when it is the private sphere
within the private sphere. Religious education too often becomes
the margin of the margins™ (p. 398). Leadership practiced among
religious educators, especially women, needs to confront this
unhealthy dualism and change the way people think so that all
reality is viewed as sacred and all reality is scrutinized for its
public dimensions. Also, Moore recognized the need not only to
transform male-female relationships through language but also the
transformation of uncritical approaches to doctrine that foster
unreflective and stagnant public life. Leadership that is
transformative is required for critical thinking and deep cultural
changes that transcend racism, sexism, and closed systems.

Transformed sacred communities are capable of modeling a
healthy and prophetic collapse of the sacred and the public. The
religious educator and the field of reiigious education which has
experienced marginalization is best 2quipped to generate human
liberation and provide transforming leadership.

Curran (1987) reminded American catholics that the tension
between the public and private sectors of our lives is part of our
tradition. It is in such healthy tension that creative responses to
difficult problems are born. Curran cited two pastoral letters on
peace and on the economy of the United States Bishops. In these
landmark teachings, the bishops recognized that social change

involves both a change of heart and a change of structures.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



32

The pastoral letter on Catholic Social Teaching and the United
States Economy states that "none of us can afford to live a

spiritually schizophrenic existence in which our private lives are
oriented toward Christian discipleship while our economic

activities are devoid of these same values . . . . The value and dignity
of each person is no mere philosophical or theological assertion, but
a living conviction that leads to concrete decisions affecting our
society and our environment" (United States Bishops Conference,
1984, p. 377).

Horn (1985) suggested that we need to dismantie the dualistic
mindset governing our ethics. We can no longer afford to discuss
contemporary issues as "distinct political or social questions but as
multiple manifestations of world views in fundamental conflict . . .
The important point is that until we see the modern values crisis in
terms of world views in conflict we wil! continue to attack
symptoms or manifestations of the problem" (p. 183). The assault
needs to address those presuppositions which cause the crises.
Meanwhile, the hegemony of an industrial age society is collapsing
and with it a sequestered and exclusive ethical approach to national
and cultural realities. A public ethic is no longer a western, national
concern but must incorporate an openness to the resources and the
problems of a world society that is interdependent. The world is a
complex hologram and a public philosophy needs to mirror that
actuality.

Macintyre (1984) reminded us that ethics is not a static
reality but is rather a dynamic, a process that is primarily

interdependent and not centered upon self-interest. He said that
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virtue rests on character and character rests on the meaning of life,
our end values, a telos. Our present culture has allowed individual
roles to define culture. Persons are identified by their roles and
these roles are separate from a person's sense of self.

This bifurcation of the individual can be seen on a larger scale
in society, where society is separated from an end purpose. Leaders
have the responsibility to establish unity in the human condition, a
unity that moves even beyond our anthropomorphic self-interest.
Leaders who bear the ethical banner need to fashion change that will
inhibit emotivist mentalities and help move leaders and followers to
a higher ethical existence, marked by justice and dignity.

Seymour, O'Gorman, & Foster (1984) stated that a primary task
of the religious educator is to shape and to exercise the imagination.
This responsibility is based cn a belief that christians are called to
be co-creators and that the "true fruitfulness of our imagination is
attained when we reshape both ourselves and our environment, to the
mutual enrichment of both" (pp. 141-2). He called upon the church to
exercise a public pedagogy and to hold a public posture. Seymour
invited those who exercise leadership in religious education to beget
a medley of images, symbols, rituals, language, and narratives that
will establish a public paideia.

Hollenbach (1989) revisited the issue of common good and
viewed it as interesting not only to contemporary philosophers and
theologians but also to those in business, economics, and sociology.
"The common good of civil society is that measure of the communion
of persons that is achievable in history . . . . These are the social,

political, economic, and cultural conditions that make it possible for
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persons to participate in the life of the community to a degree that
respects at least the most basic demands of their personhood” (p.
88).

Hollenbach (1989) calls for the republican tradition of the
common good shared by Bellah et al. (1985). The common good,
however, needs to be a shared experience rooted not just in theology
or philosophy. "None of the concrete forms of human community in
history, be they familial, associational, economic, political, or
religious, are capable of embodying the summum bonum, the full
human good” (p. 93). Such an appreciation for the common good
necessitates an understanding of human existence that supports
interdependence and communion of all persons in relation to each
other and the ultimate good. "Sustaining a social order governed by a
pluralist-analogical understanding of the common good and human
rights will call both for significant social change and for a renewal
of public virtue" (p. 94). Leadership that lives an ethic needs to
incorporate this renewai of the common good.

Rost (1989) distinguished between the ethics of the leadership
process and the ethics of leadership content. "The ethical standard
of any leadership relationships would be stated this way. 'The
leadership process is ethical if the people in the relationship (the
leaders and followers) freeiy agree that the intended changes fairly
reflect their mutual purposes'™ (p. 11). Rost outlined the
inadequacies of present and past ethical systems such as utilitarian
ethics, rule ethics, social contract ethics, and ethical relativism.
What emerged were the insights of Sullivan (1986) and Maclntyre
(1984) and Bellah et al. (1985) that rally around the ethic of civic
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virtue. Rost summarized that, "this new language of ethics must
center around an integrated concept of the common good, of our
social ecology as a community. Only then will leaders and followers
begin to make some moral sense out of the changes they propose to
transform our organizations and societies” (p. 31).

The literature is scarce or nonexistent when it comes to
blending the approach to religious education, leadership, and ethics
that | have expounded in this review. Current literature does not
link religious education with transformiational leadership but that
link is necessary. The responsibility of educating for christian
leadership is a responsibility that will be met when religious

educators establish that link and act upon it.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

Intr ion

The purpose of this study is to examine the attitudes, beliefs,
concerns and underlying assumptions of nonordained Catholics
toward leadership. The data reveals a need to reshape existing
perspectives toward leadership and those who lead. 1 offer insights
into what is required to frame an educational approach to
transformational leadership in the christian community using data
from the study.

This study is embodied within the naturalistic research
tradition. Such qualitative research involves the use of grounded
theory (Glaser & Strauss, 1967). Naturalistic research is from the
bottom up, it is descriptive and focuses on the natural setting as the

direct source of data (Bilkin & Bogdon, 1982).

Methodology

| offer insights into the meanings which participants in the
study give to the concept of leadership. The research prebes into the
richness of the participants' human experiences.

Human experience from the phenomenological perspective does

not necessarily need a social context for interpretation as it does
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from the ethnographic perspective (Tesch, 1984). Taylor and Bogdan
(1984) indicated that since reality is socially constructed, the
phenomenological research paradigm suits exploration of that
reality. A phenomenological researcher attempts to look at how
people define their worlds by exploring what people say and do. The
researcher is immersed in the participant's perspective and emerges
with a thick description of that experience. The effort to immerse
oneself in a particular subject distinguishes phenomenological
research from ethnography which is immersion into an entire culture
(Agar, 1980).

The qualitative thrust of this study is more phenomenological
than ethnographic. | seek to understand what the informants are
experiencing, how they make meaning from their experience and to
what extent they construct a structure and perspective concerning

the phenomenon of leadership.

Phenomenological Research Procedures

Brenner, Brown & Canter (1985) suggested that qualitative
methods should enable more intimate familiarity with social life by
a detailed and dense acquaintanceship. Such methods include
participant observation, intensive interviewing and field work. The
idea is to get close to the data. Interviewing is a means of
discovering what kind of things are happening. It is a process to
explore with an open mind certain phenomena and to "let the things
speak for themselves™ (Tesch, 1984). Tesch observed that the
interview is not simply a question and answer exercise, "it is an

experience of immersion in the phenomenon, of intense reflection”
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(p. 29). The indepth interview is unstructured, of variable length and
may be extended into repeated sessions. The respondent in the
interview is allowed to steer the conversation. Thus, the interview
is substantially different from the questionnaire (Hakim, 1987).
Mishler (1986) described the interview as a "speech event" (p. 35).
The interview is then not a matter of discovering a product but a
process of mutual discovery and confirmation of meaning. The
interviewer does not attempt to manipulate the respondent but
together they construct the meaning located in the raw data of
human experience. The interviewer empowers the respondent and
affirms the validity of his or her own experience.

Both Rossing (1985) and Tesch (1984) remind the researcher of
keeping track of personal bias. It is crucial that an effort be made
to be aware of presuppositions and assumptions or ways in which
the researcher's own views are shaping a study. The researcher
needs to be conscious of the way in which the present view of
reality is used as a interpretive tool in recalling past experiences.
What is important is for the researcher to eventually analyze the
data with a critical eye as to how the data were collected under
shifting perspectives.

Validity, reliability and generalizability are of concern in
qualitative research. Validity and generalizability are addressed
through the process by developing a grounded theory, using thick

description and triangulation.
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Pilot Study

A pilot study was completed in 1988. This study employed a
suitable interview guide. Three persons were interviewed using the
interview guide, field notes, and audiotapes. The interviews were
two hours in length and included two women and one man. All three
participants had made some commitment to leadership in the church,
were nonordained persons, and were currently involved in leadership
activities at the time of the interviews.

A guide was used as an aid in assisting the participants during
the interviews. The guide was not followed strictly. Analysis of
the transcripts was completed and units of meaning and general
themes were extrated from the data. Results from the data analysis
and the interview guide were evaluated. The guide was refined

before it was used again in the field.

The usual number of participants in a phenomenological study
is between 10 and 15 persons (Tesch, 1984). Seventeen women and
men were interviewed in this study. Chapter 5 offers a statisical
summary of the participants. A qualitatiave participant profile is
also provided on each participant. My own observations and
reactions to each of the participants is included in the individual
profiles. The resource for these profiies flow froms the data which
yielded information on the personal and professional background of
each participant. What is important is the potential of each
interview to aid the researcher in developing insights into the area

of social life being studied (Taylor and Bogdan, 1984).
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Two sources are available for participant interviews. The
first is the Institute for Pastoral Life located in Kansas City,
Missouri. The Institute is a national center for ministry training and
resources. Participants from approximately 30 Catholic dioceses in
the United States partake in two programs offered by the Institute.
These two programs focus respectively upon assisting dioceses in
the development of lay ministry programs and the training of
pastoral administrators.

A second scurce is the Center for Pastoral Life and Ministry
which is sponsored by the Catholic Diocese of Kansas City-St.
Joseph. There are five general programs offered through the Center:
(1) a master's degree in pastoral ministry or religious education, (2)
a two year leadership development program for nonordained men and
women, (3) developmental programs for directors of religious
education and catechists, (4) a program for the development,
continuing education and support of RCIA [Rite of Christian
Initiation of Adults] teams, (5) and a leadership component for
parish staffs and councils. Those who participate in the programs
are professional, volunteer, nonordained men and women of the
diocese.

The directors of the Institute and Center selected a pool of
possible participants for the study. The institute had an enroliment
of 154 people participating in their two programs. The Center had
91 people enrolled in the two year leadership development program.
Participants were chosen because of thzir geographical diversity,
varied ethnic and educational background, availability, and partial

completion of their chosen program. The participants who were
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selected had completed all or at least half of their training in
ministry and leadership. | anonymously chose 17 participants. The
purpose of this anonymity was to help prevent any researcher bias
from being incorporated into the selection of the participants for
this research. | had previous educational contact with all of the
Center participants. The anonymity enabled me to gather a wider
scope of perceptions toward ministry, education, and leadership than
my own in the collection of the data. The Center director knew the
participants at a greater depth since | had been away from their
development for two years. The Institute participants were totally
unknown to me and | had to rely upon the knowledge of the director
of the Institute. | asked for a diversity of people who would give me
a spectrum of ideas existing today among nonordained persons in
ministry and leadership training. There is the possibility of
participant bias by the two program directors in the selection
process. However, | felt that their opinions and knowledge of the
participants were of significant value and enriched my own opinions
and knowledge of the possible participants. It was important to me
that the final participants in the study had given some significant
thought to their approach to ministry, education, and leadership.
This background stimulated conversation and helped to clearly
establish the current tone of trained nonordained persons toward

leadership.

Interviews
I interviewed each participant twice for approximately four

hours. This was the total time for each person given to each person.
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The second interview took place after a rough draft of the analysis
from all 15 initial interviews had been completed. The respondents
were given opportunities to affirm or question the analysis of the
data from their interviews and the general summary that analyzed
the data from all interviews provided by the researcher. Data
received in the second interview helped validate ‘the assumptions,
interpretations and conclusions developed by the researcher; or they
provided different interpretations and new analyses.

An interview guide was used (see appendix | & 1l). However,
the discussion was open ended and directed by the appropriate
interest of the participant and the dialectic nature of the
communication. Qualitative research is understood as an
individual's own accounts of his/her attitudes, motivations and
behaviors. The indepth interview was unstructured and of variable
length. The interview allowed freedom for the respondents needed
to steer the conversation (Hakin, 1987). Creating an environment for
open and healthy communication was essential. Therefore, the
researcher practiced reflective listening using attending and
empathic skills, paraphrasing, and responding to both content and
feelings (Bolton, 1979). Use of nondirective interviewing was
essential to avoid bias.

Field notes were used both to record the responses, nonverbal
reactions, feelings and contextual influences of both the respondent
and the researcher. Notes also recorded the assumptions and biases
of the researcher. The interview sessions were audiotaped with the
permission of those interviewed. The purpose of this was to allow

accuracy in data collection, interpretation and analysis. Audiotape
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recording also allowed maximum interaction between the respondent

and researcher.

Analysis of Data

Steps for data analysis of interviews are outlined by Hycner
(1982) and Mostyn (1985). Audiorecordings were transcribed from
each of the interviews. The researcher listened to the tapes and
read the transcriptions and field notes, noting personal assumptions
and presuppositions through bracketing. Units of general meaning
relevant to the research questions were deduced from the data.
Clusters of meaning were gathered to discover certain themes. A
summary of each interview was provided and used in the second
interview. Participants had the opportunity to challenge, clarify or
question the data of the first interview or my summary of that
interview. Chapters 6, 7, and 8 correspond to the three research
questions. These research questions are explored in the chapters
using the thick description given by the participants which
illuminated their attitudes toward their (a) present perspectives
toward leadership in the church, (b) perspectives toward the nature
and purpose of leadership, and (c) perspectives toward education and
leadership. Each chapter is subdivided according to the themes that
emerged through the interview questions and responses.

Units of meaning were assigned color codes which designated
their relevance to the three research questions. Additional color
codes were later used to delineate units of meaning that supported
data themes. These codes organized the data for recording in the

chapters. Some of the data was interpreted by the researcher as
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irrelevant because it related neither to the research questions nor
to the emerging themes.

Chapters 6, 7, and 8 include a chapter summary. The intention
of this summary is to capture the core thinking of the participants
about the content of the themes examined in a specific chapter. |
made an effort to only clarify the remarks of the participants and
not compare their ideas to my theory of leadership. The chapter
synopsis served as the basis for the general summary at the
conclusion of Chapter 8. This final summary does include my
reaction to the positions taken by the participants about leadership
and education as they are placed in dialogue with my approach to
transforming leadership. This explanation outlines the steps used
for analysis of the interview data.

Once the attitudes, behaviors, motivations and assumptions of
the respondents toward leadership were analyzed and common
themes presented, the task began of relating the research data to
education. As researcher, | suggested what needs to be affirmed and
what needs to be challenged in the data so that a more creative and
crystallized approach might be taken toward education for christian
leadership. A crucial concern for me was to compare the results of
the research data on leadership to transformational leadership.

The whole process of data evaluation is capsulated in the
following stages: (a) interviews, (b) descriptive analysis of
interview data, (c) a vision of transformational leadership, (d) a
critique of participants assumptions about leadership in light of
transformational leadership, (e) recommendations for educational

practice.
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| believe that these stages directly deal with the research
questions set forth in the purpose of the study portion of this
dissertation. Perspectives of nonordained persons toward present
and future leadership are explored. The understanding of these
participants toward the nature of leadership is investigated.
Recommendations of educational practices rooted in both the
research data and transformational leadership theory are examined.
These stages are both descriptive and prescriptive in nature,
reflecting the dual intent of this research. | then placed the
research data in dialogue with current leadership studies on
transformational leadership as a critique of the research.

Educational recommendations were constructed.

Human Subjects

Research should be ethically responsible. Therefore | have
safeguarded the rights and welfare of human subjects involved in
this study. This was accomplished by the use of a consent form.

A consent form was created by the researcher and included
a brief statement of purpose for the study, the extent of participant
involvement, and a statement indicating that participation is
voluntary and confidential. The consent form required the signature
of both the participant and researcher. A copy of the consent form

is attached to this study as Appendix 4.
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CHAPTER FOUR
LEADERSHIP AND RELIGIOUS EDUCATION:

DEFINITIONS AND POSITION STATEMENTS

intr ion

It is important to spend some significant time to clarify the
position | take on a number of issues. This entails offering
definitions and explanations so that data analysis in the following
chapters may be placed in an honest and clear dialogue with my
positions. This chapter presents six topics that clarify my position
on leadership: i survey leadership theories, offer my definition of
leadership, move toward a working understanding of leadership,
briefly disclose my perspective on leaders and ethics, present
additional definitions that reflect my perspective on these terms,
and introduce the relationship between leadership and religious

education that | espouse.

rv. fL rship Theori
Rost (1989) summarized the descriptors of traditional
leadership theory as "scientific, rational, male, management
oriented, quantitative, goals dominated, technocratic, cost benefit
driven, personalistic, hierarchical, short term, pragmatic, and

materialistic® (p. 10). In making that statement, Rost (1989)
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analyzed "the deterministic, trait, and empire building theories of
the past century; the Freudian, Darwinian, Weberian, power driven
theories at the turn of the century; and the rational management,
therapeutic, group, systems, situational, and human resources
theories of leadership of the 20th. century” (p. 10-11). These
concepts uphold skill development, use a management lens to
understand leadership or suggest some form of contingency theory to
explore leadership. Rost (1989) called these theories and models,
the peripheral elements of leadership: "The theories they have
developed have been concerned with the peripheries of leadership:
traits, personality characteristics, born or made issues, greatness,
group facilitation, goal attainment, effectiveness, contingencies,
situations, goodness, style, and above all the management of
organizations--public and private" (p. 1).

All of these concepts, | suggest, are rooted in a logical
positivist perspective. Such a view gives prominence to a rational
model of interpretation, is rooted historically in the industrial age,
is technocratic, and understands the human person as a machine.
That which is known as real is that which is useful. Certainly,
advances in organizational theory have allowed for an approach to
organizational development that values the human person. However
organizations are still more likely served by the human element
instead of men and women being served by the organization. Profit
and the security of organizations are the bottom line.

The notion of leadership that flows out of these concerns
focuses on content rather than process, is reactive not proactive,

and is hierarchical. Wants and needs often reflect only those of the
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organization. Leadership is positional. Roles for leaders are aligned
with those of management. These roles favor control and production
according to specific guidelines and goals.

Some specific examples will illustrate the development of
these traditional theories of leadership. Selznick (1957) suggested
that leadership ought to be concerned with values and ways to
nstitutionalize those values. His insights opened the door to think
again about leadership beyond office or position. However, the
mainstay of traditional leadership theory has been concerned with
such concepts as the "great man" approach to leadership that places
emphasis on personal charisma and discussions of nature verses
nurture issues, such as the question of whether leaders are born or
made. Cohen (1990) drew upon the example given by General Patton
to define leadership. Patton defined leadership as the art of getting
your subordinates to do the impossible. Cohen built his
contemporary leadership philosophy upon what he terms as the
combat model of leadership. Cohen (1990) defined leadership as "the
art of influencing others to their maximum performance to
accomplish any task, objective, or project (p. 9)." Such an approach
does not really distinguish leadership from management as Cohen
ciaims. This definition allows for manipulation of "subordinates"
and connects us once again to the industrial paradigm and its values.
However, the attempt to associate leadership with an art does move
us beyond the trait and charisma discussion.

Bass (1981) revealed that the trait theory was abandoned in
favor of behavior modifications. This. in turn, led to Fiedler (1967)

and Hunt (1984) and their contingency theories in which leadership

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



49

is a matter of matching task with leader style and maturity level.
Vroom-Yetton (1973) and House (1971) used path-goal theories and
decision making models of leadership to help the organization reach
its goals. Kellerman (1984) interpreted leadership as a political act
that saw followers as objects of competition while the leader
simply makes things happen. Tichy and Devanna (1986) viewed
leadership as a drama in which organizations become self-renewing.
Schein (1985) connected culture with leadership and believed that
the value of leadership is in its ability to expose and shape an
organization through culture. Leadership in this context deals with
cultural expressions, the meanings we place on events and
structures, assumptions, organizational values, beliefs, and rituals.
Peters and Waterman (1982) in Search for Exceilence
unleashed the discussion of leadership and management. Kouzes and
Posner (1987), Kotter (1988), Peters (1987), and Waterman (1987)
are typical of the relationship between leadership and management.
These authors view leadership as excellent management. A
hierarchical design is still in place that encourages the idea that the
leader alone is the one "in charge." The leader may be sensitive to
the need for change and listen to followers. Yet the buck stops with
the leader. In this understanding, leaders are excellent managers
who encourage people to be their best. Followers are inspired and
work with leaders to further the goals and purpose of the
organization. Kouzes & Posner (1987) claimed that leadership
development is really self-development. "The mastery of the art of
leadership comes with the mastery of the self" (p. 298). The

excellent manager is the effective leader. Kotter describes
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leadership (1988) as "the process of moving a group of people in
some direction through noncoercive means™ (p. 16). Peters (1987)
described leadership: "As concerned with breaking down functional
barriers, is captured in the vision and example of the leader, is
visible management or management by wandering around, and is that
which acts to reduce information distortion"(p. 422).

Deming (1989) claimed that "the aim of leadership should be to
improve the performance of man and machine, to improve quality, to
increase output, and simultaneoulsy to bring pride of workmanship
to people (p. 248). He described the job of management as leadership
and that "management must work on sources of improvement, the
intent of quality of procduct and of service, and on the translation of
the intent into design and actual product (p. 54). Leadership is
really good management in that context and is associated with good
products and a profitable bottom line. Leadership is connected to
the values and purposes of the industrial paradigm. It is not a
process but rather bound to tangible goals that reflect Western,
capitalistic ends.  Rost (1989) explained the management approach
to leadership. "Leadership delivers excellent organizations,
excellent products and services, and excellent people in the
organizations. The major result, of course, is an excellent bottom
line. In sum, leadership is excellent management” (p. 33).

Attempts have recently been made to make distinctions
between leadership and management. Zaleznick (1989) referred to
management as concerned with bargaining, emotional and
technological control, and human relations skills whereas leadership

responds to commitment, creativity, concern for others and
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experimentation. Bennis (1989) focused on leaders as the key to a
new approach to leadership that would separate management from
leadership. Leaders convert followers to leaders; and elevate
motives; and are concerned with integrity, openness, sustain a
vision and are distinguished from those with authority by their
imaginative use of power. Bennis & Nanus (1985) attempted a
distinction between what leaders do and what managers do.
However, this effort examined the results of leadership and
management not the nature and purpose of leadership. Nanus (1989)
continued the effort to distinguish leadership from management but
the result was simply a collapse of the terms. Leadership is
described as the management of meanings, trust, self and attention.
Leadership is effective when certain megaskills are practiced that
encourage change, organizational design, and vision. Nanus (1989)
described these megaskills as a family of interrelated skills
essential to creative leadership for the future. These efforts do not
define the purpose of leadership or distinguish it from management.
However, the authors did establish a global mind set, far
sightedness and an appreciation for interdependence as qualities
necessary for future leadership.

Attemipts to break open the concept of leadership and
distinguish it from other processes continue to fail. No clear
definition of leadership emerges from all the clatter and movement
of these efforts. Part of the reason for this inability to clarify and
move toward a new understanding of leadership is the continuing
connection to effectiveness and efficiency that is part of the

industrial paradigm that still shapes our thinking.
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Kuhn (1982) discussed how the existence of anomalies
challenge present paradigms. He noted that insecurity and
resistance accompany a shift in paradigms. The world commUnity
today experiences political, environmental, and spiritual insecurity.
There is resistance to some existing governments and institutions.
Political crises, dissatisfaction with current materialistic values,
inadequate philosophical frameworks and scarce physical resources
challenge present paradigms and throw into question their viability.

Harman (1979) claimed that people now use the term dominant
paradigm to refer to "the basic way of perceiving, thinking, valuing,
and doing, associated with a particular vision of reality" (p.24).
Harman (1979) also summarized the industrial era paradigm using
the descriptors of industrialization, the scientific method, a belief
in unlimited material progress, and the predominance of pragmatic
values. He presented an argument for the failure of the industrial
paradigm. "This threatened breakdown of the industrial-era
paradigm can be summarized as comprising five fundamental
failures: (1) It fails to promote one of the most fundamental
functions of a society, namely, to provide each individual with an
opportunity to contribute to the society and to be affirmed by it in
return. (2) It fails to foster more equitable distribution of power
and justice. (3) It fails fo foster socially responsible management
of the development and application of technology. (4) It fails to
provide goals that will enlist the deepest loyalties and
commitments of the nation's citizens. (5) It fails to develop and

maintain the habitability of the planet” (pp. 25-28).
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I agree with Rost (1989) that the industrial-era paradigm is
inadequate.
If this analysis is accurate--if leadership thought and
practice have taken on the dominant values of the industrial
era--then a profound transformation of leadership thought and
practice must take place in the postindustrial era if the needs
of the people living in that era are to be well served. Indeed,
it could be argued that the crisis in leadership today-- a time
of transition between eras--is that our leadership paradigm is
still so oriented to the industrial paradigm when much of our
thought and practice in other aspects of life has undergone
considerable transformation. We will not resolve that crisis
in leadership until scholars begin to think radically new
thoughts about leadership, until schclars begin to make
quantum leaps in leadership theory, until scholars develop a
new school of leadership based on the values of the coming
postindustrial paradigm and serviceable to that era
(pp.11-12).

This industrial age paradigm does not foster
transformation. Instead, it is concerned with the management of
change, the status quo, production, the continued predominance of
the scientific method, and exaggerated reliance upon technology.

Burns (1978) brought a transfusion of thought into thinking
about leadership. His understanding of transformation and leadership
was revolutionary. Yet problems remained as Rost (1989) critically

reminded us that Burns failed to distinguish leadership from
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management, to develop a case for transactional leadership being
leadership, and to define the noncoercive nature of leadership

(pp. 7-8). Burns also links moral development with transforming
leadership. This link creates a multitude of problems. A major
concern is the question of whose morality will ‘prevail or is
appropriate? This does not imply that leadership is without an
ethic. Leadership can exist even if it fails to raise the follower to a
higher level of morality. People must be able to recognize
leadership without allowing certain individuals or groups to limit a
definition of leadership to only their understanding of what is moral.
People ought to have a clear definition of leadership available to
them which aiiows the common majority to practice ieadership,
analyze leadership when it is identified, and be able to recognize and
distinguish leadership from other experiences and processes.

Foster (1989) helped to reconstruct leadership. He described
leadership as being educative, transformational, ethical, and
critical. The follower-leader reiationship is socially responsible.
The purpose of leadership is social change and human emancipation.
A major contribution is his insight that leadership does not reside in
the individual but rather in the community. The concept of
transformation is reborn in the effort of Foster to reconstruct
leadership. Change is transformational when it is morphogenetic
and enables pecple to change or reorder their social reality. The
critical nature of leadership is evident in such an endeavor.
However, change must be empowering and not dehumanizing for

leadership to be experienced.
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Foster (1989) discussed the content of leadership eloquently.
Yet, leadership understood primarily as content may lead to an
elitist understanding of leadership, a reality that is not within our
common grasp if it does not concretely establish human liberation
and the ideals of social justice. Foster clearly sets leadership apart
from management and previous theories by calling for a
reconstruction of leadership that is based in critical theory and
human liberation.

Rost (1989) offered an understanding of leadership that
distinguishes between the content and process of leadership. His
definition is clear and moves away from traditional ties to logical
positivism and a scientific framework of social interpretation.
Product gives way to process; transformation and real, intended
change are central; the relationship between leaders and followers
is essential, mutual, and noncoercive. Rost (1989) broke away from
both traditional and contemporary theories and presented a clear and
innovative approach to leadership: "Leadership is an influence
relationship among leaders and followers who intend real changes
that reflect their mutual purposes" (p. 16). This definition and
perspective toward leadership forms the basis for my own
understanding. | basically adopt this definition as my own with

some modifications and additions.

Toward a Definition of Leadershi

| offer the following definition and explanation as the basis
upon which | examine leadership. Leadership is a dialectical process

which involves an influence relationship among leaders and
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participants who intend and move toward real changes that reflect
their mutual discernment.

Leadership is a human and a singular activity shared by leaders
and participants. Leadership is practiced by both and is not the
responsibility of only one half of that equation. Participants or
followers do not do followership, they do leadership. Leadership is
practiced by leaders and followers in the influence relationship.
However, the relationship is not equal. Rost (1989) described the
unequal influence relationship that is leadership. "The relationship
is inherently unequal because the influence patterns are unequal.
Typically, leaders have more influence because they are willing to
commit more of the power resources they possess to the
relationship, and they are more skilled at putting those power
resources to work to influence others in the relationship. However,
there are times when followers may exert more influence than
leaders in the relationship. If one or a few followers cause this
influence pattern to develop, the follower(s) becomes a leader”

(p. 26). | suggest that leaders and participants who practice
leadership ought to be transforming agents.

Leadership is dialectical. | mean by this that leadership is
about processes that engage reality in ways that affirm, refuse, and
move beyond present ways of knowing to a new level of knowing.
Leadership that is dialectical is then rooted in praxis, in processes
of ongoing reflection and action. Leadership encourages the
questioning of basic assumptions. Argyris (1978) called this double
loop learning. Morgan (1983) described this form of learning as that

"which rests on an ability to challenge and change values, norms,
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policies, procedures and other 'theories in use' that underlie one's
mode of operation” (p. 6). Morgan also described such learning as
action learning. Action learning has as its aim to create community
that can learn to free itself from its experience. It is democratic
and heterarchical, pluralistic, proactive and empowering, links the
individual to social transformation, and strives to integrate
different kinds and levels of understanding. By using the term
dialectical, | mean that leadership is about these /earning processes.

Leadership is a process. Leaders and participants are
concerned with the content of real, intended changes. Aligning
leadership with content limits leadership to what certain
individuals define as specific content or interest. When leadership
is seen as a process, it not only allows leadership to be practiced by
many but also allows leadership to be recognized and analyzed in the
present because it is not connected to achieving a specific product.
Leadership as process moves us beyond the boundaries and
limitations of an industrial paradigm.

Leadership comprises the use of influence. This implies that
power is used as empowerment, not as something exercised over
others. Leadership as influence is not power wielding but rather it
is mutidirectional and interactive. Leadership influence is political.
I understand political (from the Greek term polis, city-state) to
mean that leadership involves the use of persuasion in the midst of
the interaction of communities of citizens who engage in processes
of forming a participative society, a way of forming the manner in

which we live together.
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The concept of relationship uncovers the human dimension of
leadership. Leadership is a human activity, therefore it has ethical
implications. The leadership relationship must not be coercive or in
any way reflect a Machiavellian interpretation. Relationship also
reveals that leadership is a dynamic. It is ongoing, changing, alive.
To say that leadership is a relationship is to reveal that it is a
process that often defies the staius quo because it is a movement.

Leaders are one half of the leadership dynamic. They relate to
participants not as teacher to student but engage a shared activity
that is flowing and moves between the two in ways that respect the
learning status of both leaders and participants.

The word participants suggests that the relationship is
voluntary. Leadership requires participants. Passivity is not part of
leadership. Participants in the leadership process are not objects
but subjects, co-shapers of their own history, culture and social
reality.

The relationship is mutual. It is a discernment process that
recognizes the interdependence of leaders and participants, is
collaborative, respectful of person, forms community, avoids
dehumanizing activities, as well as recognizes and discerns the
wants and needs of leaders and participants.

When | suggest that leaders and participants move toward
change, | mean that the process is a striving, a movement beyond the
present condition of knowing and acting. It is not necessary to
realize a product, to accomplish a specific, concrete goal. It is the

process, the intention, that counts. The process that moves toward
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real, intended changes is an unfinished endeavor. This movement
toward real changes is what | mean by transformation.

The changes that leadership intends are more than singular
because of the interconnection of reality. No reality is isolated and
when one corner of human reality is changed, it affects the whole.
Change is holographic. To change means to alter, to make different
in a pluralistic sense. Real change is transforming. Leadership is
transformational. Change in the leadership process is significant
and substantive, not merely seeming. Real change is not about the
rearrangement of reality but its reconstruction. Such change is
intended in the process that is leadership. It is, therefore,
deliberate and consciously held with conviction and commitment.

Leadership is made present when all five elements exist: (a) a
dialectical process, (b) an influence relationship, (c) among leaders
and participants, (d) who intend real changes, (e) which reflect their
mutual discernment. The elimination of any part of the definition
nullifies the process that is leadership. At that point, something
else exists, management, manipulation, the use of authority, etc.

While leadership is a process, leaders are often concerned
with content. Rost (1989) stated that the changes that leaders and
participants intend are filled with content: "organized facts
gathered in patterned ways, conceptual frameworks that help to
make sense of the data, rational analyses of various proposals based
on some personal and/or professional criteria, and ethical
judgement of the value of alternative proposals based on some more

criteria” (p. 12).
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The content which leaders and participants intend will vary.
The content which is their concern does not determine leadership.
What is needed are transforming leaders who will practice
leadership in such a way s to transform leadership itself.
Leadership that is understood as process and not content may or may
not realize certain goods or specific content. What leadership ought
to be and what it is are sometimes two different things. For
example, persons may practice leadership using the criteria |
suggest in the chapter but the changes that are intended may not be
changes that are in accord with the ideals of the church or society.
Again, what is needed are transforming leaders who will practice
the process of leadership (an ethical endeavor) in such a way as to
transform leadership itself. Leaders and leadership are two
realities that should not be collapsed. This collapse is often the
case. When it occurs, leadership is seen as content, not process.
This happens because the specific interests of individual ieaders
controls leadership. Leaders become interested in reaching their
vision or goal and leadership is tied to the goal of the leader. The
process of leadership is lost. At that point the pitfalls of an
industrial age paradigm emerge to cloud our thinking and prevent us
from moving beyond ourselves to a new paradigm, fresh values, and
novel insights that will enable us to live purposively in the 21st
century.

| am indebted to Foster (1989) for his insights ir..0 critical
theory and its relation to the content of leadership. His insights
help form my understanding of transforming leaders. | offer that

transforming leaders ought to be ethical, educative, critical and
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transformative. They engage in a dialectical process which involves
an influence relationship among leaders and participants that
intends and moves toward real changes that reflect their mutual
purposes and value human emancipation, social change, and the

pursuit of an achievable common good.

1 | An_Und i { Leadershi

Leadership needs to be focused and that focus is provided by
leaders and participants who have end values. These values give
shape, purpose, and direction to leadership efforts. Leaders and
participants will, of course, have different values. Neither leaders,
participants nor leadership are value free. Since leadership is
essentially a relationship, | believe that the value of human dignity
must be paramount. The leader-participant relationship is also one
that is respectful of mutual rights and duties. This mutual respect
of rights and concern for mutual needs requires that attention also
be given to the virtue of justice.

Leadership content focuses on end values which concern human
well being and the uplifting of human persons and society.
Therefore, the value of human freedom is important and must be
considered by leaders and participants as a value that ought to be
upheld, fostered and protected. Freedom is operative at all times
even though it is limited for various reasons. Freedom is the limited
capacity to determine who we shall become. Leaders and
participants who practice leadership strive toward their full

potential as human persons.
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Leaders and participants are invited to value human dignity,
justice and freedom. These values do not exhaust what is needed but
form a kind of cradle for leaders and participants who wish to make
moral changes to both practice leadership and reflect upon the
experience of that activity.

These values of justice, human dignity and freedom move
toward shaping an ethic in the leadership process that does not
allow leaders and participants to use persons as a means to an end.
Authentic leadership respects people and gives primary value to
human needs. Such leadership is collaborative. Leadership carries a
notion of human service. However, it is not the same as service but
goes beyond it. The leaders and participants may desire to serve. In
leadership people intend real changes that reflect a mutual
discernment. Greenleaf (1977) referred to servant leadership. |
briefly discussed the viability and caveats of servant leadership in
Chapter Two. Certain reflective questions flow out of the praxis
character of servant leadership: Do participants grow as persons
and move toward adulthood? Do participants become healthier,
wiser and freer individuals? Do participants become more
themselves or do they simply remain in some preshaped role? Do
participants become potential and actual leaders? Do participants
move to a greater understanding of their interdependence and
responsibility? In summary, servant leaders and participants
assume leadership as a personal responsibility, they embody their
vision and values. These leaders and participants are dialectic.

They listen to one another more than instruct so that they may
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affirm their mutual giftedness and encourage each other to move
from reflection to action and toward an achievable common good.

Leadership is intrinsically linked to society and is a necessary
part of all institutions and organizations. This link to society is a
basis for the political nature of leadership. Some of the political
concerns of leadership include enabling people to deal creatively and
critically with their social reality, and to deliberately influence
how people live their lives in society.

The political nature of leadership requires that leaders access
power resources, actively compete for followers and utilize conf<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>